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ABSTRACT 

Based on a program conducted by Caldwell Community 
College and Technical Institute, Hudson, North Carolina, this 
handbook provides guidelines and suggestions for developing a 
workplace literacy program. The handbook is organized in four 
sections. The first section introduces the idea of developjlng a 
workplace literacy program, including fund-raising and designing the 
project. The preparation and implementation phase of the literacy 
project is described in the second section. Topics covered include 
educating industrial personnel, recruiting and selecting students, 
scheduling, recruiting and training instructors, developing and 
implementing the curriculum, class management, selecting and training 
tutors, and equipment and courseware, project evaluation is examined 
in the thir*^ section of the handbook. Evaluation methods suggested 
are student and instructor surveys, student testing, and management 
surveys. The final section offers suggestions for replicating the 
project.- Extensive appendixes include an outline of steps for 
implementing the project, a job description for the project 
coordinator, a training outline, blank forms, a training schedule, 
scope and sequence of reading instruction, readability ratings of 
selected adult basic education materials, student interview forms, 
lesson plan and quarterly report forms, questionnaires, a printout of 
the results of the first implementation of the project, and 
replications of news items pertaining to literacy. (KC) 
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DEVELOPING A WORKPLACE LITERACY PROGRAM 
A. INTRODUCTION 

Adult Basic Education (ABE) was the first program 
Caldwell Community College and Technical Institute (CCC & 
TI) established at its inception twenty-four years ago. 
Twelve years ago the college established literacv classes 
{ABE, GED, and Adult High School Diploma) at industrial 
sites. A great deal of flexibility was necessary to offer a 
variety of schedules; however, the most commonly used 
scheduling with industry has been on-site after hours, with 
students coming to class on their own time without receiving 
pay. 

Three years ago, CCC & TI established two ABLE centers 
in community sites. The purpose of these centers was to 
provide opportunities for adults to improve their basic 
reading and math skills through participation in an 
individualized learning program which emphas i zed 
technology-assisted instruction . Computer delivered 
activities supplemented traditional paper, pencil and book 
activities to add another dimension to the presentation of 
material. ^ Students indicating an interest and need for the 
nontradit ional method of learning used computers equipped 
with cassette tape recorders and earphones to accommodate 
even beginning readers . The progress and retention of 
students significantly improved at these centers as compared 
to classes using traditional instructional methods. Noting 
the degree of success using technology-assisted instruction 
with literacy students, college personnel began looking for 
ways to expand to new centers. 

Obviously the most effective way to expand the ABLE 
centers was a partnership between the college and industry. 
With our long history of working with Broyhill Industries, 
the college's ABE director discussed the idea of such a 
partnership with the coordinator of corporate training and 
safety (CCTS). Having worked closely with the after-work 
Broyhill literacy classes, the CCTS understood the value of 
these classes both to the employees and to the corporation. 
Several discussions centered around alternate ways of 
operating the classes. Between these discussions, the ABE 
director and the CCTS discussed with their respective 
supervisors the possibilities that had been explored for 
their feedback. Once the idea received positive response 
from the management of both the college and Broyhill 
Industries, the ABE director began looking for funds to 
equip the centers. 



B. FUNDING 



In early September of 1986, the Planning and Development 
Officer (PDO) at CCC & TI advised the ABE director that the 
North Carolina Department of Community Colleges (NCDCC) had 
forwarded a copy of a memorandum from the North Carolina 
Department of Administration outlining the criteria on which 
Appalachian Regional Commission (ARC) projects would be 
chosen. After examining this information and discussing it 
with the ABE director, the PDO contacted the state 
Appalachian's Alternative Office. 

Being advised that proposals to be considered should be 
submitted through local development districts, the PDO 
contacted the Western Piedmont Council of Government 
(WPCOG). After discussions with WPCOG, North Carolina ARC, 
Broyhill , and college representatives , CCC & TI submitted 
its pre-application on September 29, 1986 to the WPCOG who 
in turn submitted it to the North Carolina Department of 
Administration for consideration for North Carolina * s 
investment program for Appalachian funding in FY1987. In 
late November 1986, CCC & TI received notification from the 
Governor of North Carolina that he had recommended as one of 
his priorities its Industrial Workplace Literacy Project for 
funding from the ARC. The full commission met in February 
to approve recommendations from all Appalachian governors. 
Once that step was completed, CCC & TI was asked to submit a 
formal application. A member of the WPCOG, working wich the 
ABE director, prepared the formal application in April, 
1987. Although the governor's offrce received notification 
of funding on July B, 1987, CCC & TI's president did not 
receive the ARC contract for his signature until August 25, 



After receiving the governor's recommendation for ARC 
funding, ^ CCC & TI A3E staff felt strong evaluation and 
instructional management systems needed to be added to the 
ARC project. A proposal was submitted to the NCDCC on 
March 30, 1987 for consideratio*^ for ABE special project 
funding* Notification of f und**ig approval did not come 
until late August 1987 because the North Carolina State 
Board of Community Colleges did not approve proiects for 
Fyi987 until August 6. 

Although the ABE staff made every possible preparation 
before official notification of funding came from both of 
these sources, the ABE staff and Broyhill personnel with 
whom the college was working were thrown into a position of 
trying to make up lost time in order to stay close to 
Broyhill top management's expected timetable. This, coupled 
with the ABE staff's unrealistic projected time needed to 
complete some of the proposed tasks, made the flow of 
planned activities uneven and off-schedule at times. 

2 



C. DESIGNING THE PROJECT 



From the inception of the idea, many conversations were 
held between the ABE director and Brcyhill's CCTS. These 
discussions explored questions and possibilities: such as, 
what employees to target, what skills students needed to 
learn, when to offer classes, and what monetary and in-kind 
services could be provided by CCC & TI find Broyhill 
Industries. 

Both parties agreed that the target employees/students 
would be those with the lowest reading skills (zero to 
fourth grade levels). Both parties also agreeil that for 
optimal success as many barriers to participation as 
possible needed to be removed. The most common reasons 
employees did not join literacy after work j:lasses were 
believed to be related to after work commitments: employees 
who had to carpool, had childcare conflicts, other jobs, and 
farm or leisure activities such as sports commitments. 
These barriers could be removed by offering class during the 
work day and paying employees/students regular wages while 
they attended classes. To eliminate these barriers, 
Broyhill agreed to operate Reading Improvement classes 
during the work day. 

Other specifics for the project were worked out jointly 
by the ABE director and Broyhill's CCTS. Every possible 
issue was addressed, even down to what the project would be 
called so as to present the most positive image. The 
following pages vill address the major activities necessary 
to carry out the project. 

Note: See Steps for Implementation of Industrial Reading 
Program (appendix i) 
See Job Description for Project Coordinator 
(appendix ii) 
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II ♦ PREPARATION/IMPLEMENTATION 

A* EDUCATING INDUSTRIAL PERSONNEL 

When initiating a workplace literacy program, 
supervisory personnel must be included in the educational 
process* They need to be aware of and acknowledge the need 
for a literacy program for the company's employees ♦ Upper 
management may be particularly unaware of the magnitude of 
the literacy problem because, in most cases, they do not 
work directly with plant employees. To call their attention 
to this problem, reports from those in direct contact with 
employees are important. Accidents, down time, and less 
than optimal production rates are often results of persons 
not being able to read and understand instructions , signs , 
and work notices. These things need to be brought to the 
attention of corporate management. Plant supervisory 
personnel must also come to realize that there is a firm 
commitment from top management to the success of such a 
program, ^ Once it is evident that management considers a 
reading improvement program part of an employee • s job, 
supervisory personnel will treat it as such. Finally, those 
employees who will be involved in recruiting students must 
be well trained in how to approach potential students and be 
able to administer the preliminary tests. Each of these 
components is essential to the implementation of a viable 
program* 

Probably the most successful procedure in beginning the 
corporate educational process is that of following the chain 
of command. After initial meetings with CCC & TI's project 
staff to clarify project objectives and procedures, the 
corporate executive officer, the vice president, and the 
CCTS educated plant managers to the program using a variety 
of techniqu'=>s indicating strong corporate support which was 
to be essential to the success of the program. Personnel 
from CCC & TI taught training directors recruitment 
procedures which were nonthreatening to employees. College 
personnel then taught training directors and other 
supervisory personnel to make no distinction among 
employees, to approach each in the same manner, and to keep 
all responses confidential. Training directors also learned 
to administer the ABLE test. Employees wishing to apply for 
the program took the ABLE test as a means of determining 
eligibility. The program coordinator receivec? the screening 
results and notified eligible employees through the training 
director , 

Note: See Training Outline in (appendix iii) 
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B. RECRUITING/SELECTING STUDENTS 



Broyhill Industries has always had a deep commitment to 
education as evidenced by its many af terwork ABE/HSD/GED 
classes. When the company made the decision to initiate the 
Reading Improvement Program in its plants, it was very 
sensitive to the needs of its employees . Br oy hi 11 
Industries produced a short video introducing the program to 
its employees and answering ahead of time many of the 
questions employees were sure to have. Each interested 
employee viewed the video , had the Reading Improvement 
Program explained, and asked any questions. At this point, 
interested employees could sign up for the program. Over 
400 persons expressed interest in the program and wished to 
be evaluated. In some instances where there was an apparent 
need, an individual was contacted privately by a work 
supervisor in order to allay that person's doubts and insure 
his/her participation in the program. In some cases, where 
the employee could not read at all or read very poorly, 
Broyhill waived the screening procedure. 

Plant training directors administered the ABLE tests to 
employees who expressed interest in the program. After 
completing the screenings (the ABLE test), the training 
directors selected the 150 students scoring at the lowest 
levels. As a result, students reading from 0~7th grade 
level enrolled .In the RIP, with about 65% reading below 4th 
grade level. The remainder of those tested were referred to 
af terwork programs or placed on waiting lists. 

Note: See Time Sheets (appendix iv, v) 

See ABLE Results Sheets (appendix vi) 
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C. SCHEDULING 



With students selected, the training directors attacked 
the problem of scheduling. The 150 students were divided 
among eight different plant siteSf each site having from 9 
to 50 students. Each student had his own particular job 
responsibilities within the company and had to be scheduled 
for class for one hour each week. Students were scheduled 
in groups from three to fourteen to attend class. Added to 
these constraints was the fact that in seven sites, the 
students had to be fitted into a three hour time block. The 
remaining site had two 2 1/2 hour time slots. This 
limitation was put in place to maximize use of instructors' 
time. Classes were scheduled on Tuesday, Wednesday, and 
Thursday to allow for long weekends and occasional four day 
workweeks . 

Training directors attempted to schedule students' time 
away from their worksite to cause the least disruption in 
production. Another consideration was to avoid the 
scneduling of more than one person at a time from a 
particular work station. The training director at each site 
was responsible for weighing all factors and scheduling 
classes accordingly. 

Note: See Sample Schedule (appendix vii) 
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D. RECRUITING AND TRAINING OF INSTRUCTORS 



In choosing instructors for the B.oyhill Reading 
Improvement Program, the only requirement for application 
was a four-year degree. The instructors hired did not 
necessarily have experience in teaching reading or working 
with adults. The things that they did have in common, 
however, were a positive attitude, a real concern for 
people, a high degree of initiative and motivation, and a 
firm commitment to the program. 

Upon confirmation of the grant, interested persons who 
had filed applications or were presently employed as 
instructors with other literacy programs had the opportunity 
to meet for a basic computer literacy class. After ten 
hours of working with computers and various courseware 
packages, the project coordinator selected five instructors 
to 'work in the Reading Improvement Program. 

CCC & TI hired all instructors on a part-time basis. 
The instructors worked an average of fifteen to twenty hours 
per week, including paid time for training, planning, and 
counseling with students. in year-end interviews and 
qjestionna\res, each instructor, without exception, stated 
that working with the Reading Improvement Program had been 
one of the most fulfilling and rewarding experiences in 
their lives. The key ingredient to the success of this 
program lies in the selection of competent, caring 
instructors. 

The training of instructors consisted of three 
components. The first part took place before the actual 
classes began. The operation of the Apple iie computer, the 
use of the program, courseware, and the introduction of 
printed text materials comprised these sessions. 
Introduction of the entire curriculum, and correlation of 
the courseware and printed materials to the scope and 
sequence of skills followed. Recordkeeping and enrollment 
procedures concluded this component of instructor training. 

A second phase of instructor training began with the 
program start up. The project coordinator accompanied each 
instructor to cla^s to assist in initial student interviews 
and evaluations. The coordinator then assist«='d the 
instructor with immediate and long term lesson plans for 
each student. To insure adequate instructor contact with 
each student and to aid the instructor in implementing and 
modifying lesson plans, the coordinator attended class for 
six to eight class meetings. At the end of this period, the 
coordinator, working with the coordinator of volunteers, 
placed volunteer tutors in classrooms to lower the 
student/instructor ratio and give the students more le to 
one instructional time. 



! 7 



ERIC 



11 



AfLer clayiiO:i were weJ J underway, instructors met for 
several staff development sei;sions . During these sessions 
the Instructional Management System was" introduced and 
implementation begun. Instructors modified class management 
procedures and further refined the curriculum during this 
final phase* Demonstrating student counseling techniaues 
and developing evaluation procedures concluded the trairiing 
sessions. Instructors found the third component of training 
extremely helpf jl for several reasons . The sessions 
provided a forum in which problems could be voiced and 
hopefully solved. Suggestions for change in particular 
arer%3 could be made. Successful strategies could be shared 
as well as mutual support given for difficulties faced in 
the classroom. 

To summarize, instructors received approximately twenty 
hours of pre-class training. They then received eighteen to 
twenty-four hours of supervised in-class training. Staff 
development sessions held outside of class time totaled 
twelve hours. During the year of operation, instructors 
received approximately fifty-six hours of training and staff 
development . 

Note: See Staff Development Agendas (appendix viii-xiii) 
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E. DEVELOPING IMPLEMENTING CURRICULUM 



Designing atid implementing a reading curr iculum which 
closely integrates written matarials and computer software 
was important to the success and continuity of this type of 
reading program. 

Using a scope and sequence of reading skills developed 
from local ABE objectives, the North Carolina Adult Basic 
Education Program Guide and the North Carolina State 
Department of Public Instruction's Teacher Handbook for 
competency-based curriculuir, the core curriculum for the 
Reading Improvement Program evolved. Planners identified 
grade level skills which correlated to appropriately leveled 
written materials and computer software . Once developed , 
this formed a logical, easy to follow progression th^t was 
very manageable. Instructors then placed students at the 
appropriate levels in the curriculum by a combination of 
methods: the Slosson Oral Reading Test, Informal Reading 
Inventories (instructor's choice), Laubach Placement, and 
Dolch "word lists." 

Instructors, for the most part, were familiar with the 
written texts available to them and had favorites that they 
liked to use. Because of the correlation of texts to levels 
on the continuum of skills, instructors found it quite easy 
to find appropriate materials to teach the skills studentc- 
needed. Also, because of the introduction and practice of 
many skills at several reading levels, students were able to 
work on their own instructional leveli^ at all times. 
Available reading materials were neither too easy nor too 
hard for students. 

The project coordinator met the challenge of selecting 
computer courseware that enhanced the printed *-exts by 
contacting a knowledgeable vendor. Program coordinators 
have limited time as well as limited resources. Vendors 
have already previewed many programs and have seen most 
programs in operation. They know whi^h programs work with 
different types of students and which procjrams give maximum 
coverage . Their suggestions provided the program 
coordinator with valuable advio at no cost. 

In the Broyhill/CCC & TI program, the computer 
curriculum developed used an already successful program at 
CCC & TI's two ABLE centers. Long recognized as a 
successful adult reading program, the Laubaoh Way to Reading 
Series was the springboard for computer programs which used 
tape recorders with synchronized tapes to give nonreaders 
the auditory clues needed to work independently at the 
computer. Using a Hartley program with instructor authored 
word lists allowed instructors to use Laubach vocabulary to 
reinforce skills taught in each Laubach lesson. in 

9 
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additiwn, Hartley*s Vowels and Consonants series reinforced 
lessons on spe^^if ic phonics skills. When used with the 
Laubach Reading Sev ies and Discovering Phonics We Use , 
instructors found that students made measuTaBle progress 
even at very low levels. Supplementary materials included 
Adult Basic Readin g by Steck Vaughn and High Noon 
supplementary readers,, 

Another Hartley program for beginning readers was used 
with a high degree of success. This program is Brick by 
Brick . In this particular program^ instructors taught 
students a controlled vocabulary on a par t icular level . 
Students^ learned the vocabulary portion using tapes 
synchronized to the computer program. The program 
introduced the word by showing a picture, by presenting the 
written word, and by saying the word. Words are taught in 
four to six word clusters. Usage skills and comprehension 
skills based on the mastered vocabulary follow. 

It became evident that even with the large area of 
coverage obtained with these programs , some students 
continued to have difficulty. Developing materials for 
nonreaders became an ongoing challenge. Implementation of 
prereading skills dealing with letter identification, ^ sight 
words, and ^ word configuration using flash cards, picture 
books, tracing, computer programs, language experience, and 
low level reading materials, such as Laubach 1 and Steck 
Vaughn Reading 1000 beccme necessary. Alphabetization by 
Milliken became part of tne curriculum at this point in an 
attempt to reach very low level students. Instructors found 
this program to be very^ helpful and have used it exten- 
sively. The skill range of this program is 0 to eighth 
grade. 

Not all students, of course, need prereading and primary 
reading skills. For those students who came to us reading 
on a higher level, we chose Teacher's Pet by Imperial to 
supplement various texts. (See list of leveled texts.) 
Written at a second to fourth grade level, this program 
covers skills t:. rough sixth grade. 'Students who have 
marginal reading skills with some developmental gaps, or 
students who progress through lower Laubach levels use this 
program. Teacher's Pet addresses word attack skills and 
vocabulary development using games that the student plays on 
the computer. At still a higher level. Skills Bank provides 
extensive coverage for reading and language skills for 
students reading above fourth grade level. Students using 
Skills Bank are, for the most part, independent readers and 
are basically filling in the skills areas in which they are 
weak. Many instructors use newspapers, current GED reading 
material, and industrial manuals as texts with students at 
this level. Also, for students reading at higher levels and 
needing practice on usage and comprehension are 

10 
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Comprehension Connection by Milliken and Mindscape by CBS 
software. Both are extremely valuable with students who 
need extra practice. In the area of spelling, we used 
Davidson *s Spell It! with great success. It probably is the 
most popular program with our higher readers (above fourth 
grade) • The spelling lists are exhaustive and can be 
authored by instructors. 

The curriculum developed for the Reading Improvement 
Program is comprehensive in that it covers reading skills 
from prereading through grade eight. It is designed so that 
students achieve mastery of reading skills through drill and 
practice at several levels. Correct placement of each 
student and the use of materials specifically on his level 
is emphasized. Instructors evaluate every student daily to 
insure that progress is being ma^e. To reinforce and 
reteach skills studied with instructors, students use 
computers. Instructors had no preset course of study for 
their students. Each instructor took the basic curriculum 
design and fitted it to his/her style and to the individual 
student. It has been, in large measure, this flexibility of 
design that has made the RIP so successful. 

Now a word about computers. Computers provide an 
invaluable tool for enhancing instruction . They certainly 
do not take the place of the one on one attention given a 
student by instructors/tutors. Computers reinforce what has 
been taught and give guided practice with immediate 
reinforcement. Computers are helpful but not essential to a 
successful program. The program will only be as good and 
successful as its instructors and their use of 
individualized instruction. 

NOTE: See Scope and Sequence (appendix xiv) 

See Leveled List of Materials (appendix xv) 



11 

i5 



F. CLASS MANAGEMENT 



It has already been mentioned that a well defined and 
easily adapted curriculum is essential for a successful 
program. Without some structure, managing students and 
noting their progress would be an instructors' nightmare. 
However, within the framework of a well defined curriculum, 
the chore becomes manageable. 

The RIP classes met in three nour blocks of time, and 
three one-hour classes met during this time. Usmo this 
format, it was imperative that every minute be planned for 
every student. To insure contact with every student, the 
coordinator of volunteers recruited tutors to work in the 
classes. The student/instructor ratio consequently fell 
from 7:1 to 4:1 with every student receiving 20 to 30 
mi'^utes on the computer and 20 to 30 minutes with the 
instructor/tutor. Instructors made lesson plans for Gve^.y 
student based on initial interviews and placement, taking 
into consideration any short term and long term goals. When 
the class period was over, instructors reviewed thc^o plans 
and made new plans for the next week. In the students' 
files, the instructors noted skills mastered, books (or 
pages) completed, programs completed, mastery tests taken, 
etc. Instructors received pay for one hour per week per 
class site to document data and plan for students. They 
also counseled students on a rotating basis, meeting one on 
one to discuss problems, attitudes, and perceptions. 
Instructors then documented these conferences and evaluated 
them to determine their relevance to students' learning. 

In order to facilitate the management of the data being 
collected, CCC & TI purchased a manao'iment program known as 
the Hart Instructional Management System, Working with Hart 
Inc., private contractors tested all of our printed text 
materials and software for readability levels and correlated 
by skills on levels to the curriculum scope and sequence. A 
result was the development of a testing component to allow 
pre and post testing for placement and mastery of skills. 
By programming this information into the HIMS, instructors 
then were able to insert student names, note skills 
mastered, project future study, and grade mastery tests 
using the management program. The stutjent 's individual 
educational program could be printed weekly indicating 
skills mastered and those which needed instruction. The 
program then used the correlations to print prescriptions to 
tell the instructor which books and software taught the 
particular skill{s) and the location. (For example, volume, 
page number, lesson number). Instructors were also able to 
determine the readability level of their text materials, 
thus eliminating the possibility 6f giving students 
materials that were too easy or too hard for them. 

12 



Using the data compiled in weekly lesson plans and the 
HIMS, instructors conducted quarterly evaluations of each 
student. This involved giving the Slosson Oral Reading 
Tests (SORT) and reviewing the progress each student had 
made. Noted in these evaluations were the skills mastered, 
materials completed, and goals accomplished. Instructors 
then made projections for the new quarter including mastery 
of skills, increasing reading level and setting goals. 
Instructors also commented on any changes in attitude, work 
habits, enthusiasm, etc. 

Note: See ..nformal Student Interview (appendix xvi) 

- Data Base Form (appendix xvii) 

~ ARC Lesson Plan (appendix xviii) 

- Quarterly Plan (appendix xix) 

- HIMS Samples: 

- 1) Prescription (appendix xx) 

- 2) Student Report (appendix xxi) 

- Student Reading Checklist (appendix xxii) 
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Within the first hours of student contact, it became 
obvious that most classes needed more than one instructor. 
Since it waj?. not feasible to place more paid personnel in 
the classrooms , the project coordinator called on the 
coordinator of volunteers to recruit volunteers to help. 

Using an already established corps of literacy tutors, 
the coordinator of v^'olunteers began placing tutors in RIP 
classes. The cooroinator recruited tutors from various 
civic organizations, church groups, and interested citizens. 
As the need for additional tutors increased, recruitment 
accelerated. 

The volunteer coordinator was responsible for 
identifying potential tutors, determining their background, 
and orienting the potential tutor to the area to be served. 
Once interest and suitability was established, the tutors 
met the instructors with whom they would be workinr • A 
short training period followed; sometimes with other tutors; 
sometimes in the actual class itself, depending on the 
background of the tutor. (Many of our tutors were retired 
teachers and required little training.) Tutors received 
on-site instruction in the basic operation of computers, but 
worked primarily in the "one on one" teaching of reading. 

To insure smooth operation of the volunteer program, the 
volunteer coordinator followed up with individual 
instructors and tutors on a regular basis. This allowed the 
coordinator to K . 3p abreast of current needs and schedule 
changes. The volunteer coordinator also was responsible for 
documenting the number of hours spent by tutors in class. 
The coordinator of volunteers developed a current list of 
available tutors which allowed almost immediate service to 
instructors. 

Tutors have played an integral role in the success of 
the RIP. Without the "one on one" instruction provided 
students by volunteers, student gains would not have been as 
great. Because students had individual time each week with 
the tutor or instructor, a relationship developed which 
tended to boost student morale and keep the students coming 
to class. 
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H. EQUIPMENT AND COURSEWARE - NEEDS AND ACQUISITIONS 



Basically setting up a worksite lab is like equipping 
any other basic education lab. Once industry has provided a 
quiet, well lighted, and electrically sufficient area for 
the lab, the needs are obvious. 



industry sites will provide these to some^ degree since the 
lab will probably be in a conference room ^r^raining area. 

Prior to equipping the site and immediately upon 
confirmation of the prepared project, the planners should 
determine the number of computers that will be needed. The 
RIP designated one computer per student per class, but this 
could easily go to one computer per two students. This is 
assuming that there are instructors and tutors at the site 
at a ratio of no larger than 1:4. Also at this time, 
project coordinators need to order any peripherals such as 
extra disk drives, printers networking, etc. from the 
computer vendor. 

Assuming that the program curriculum has been developed, 
the project coordinator needs to order courseware and other 
materials and to purchase any site licenses. Once again, a 
reputable? vendor is a valuable asset when purchasing 
coursewa.^. Not only can he assist tremendously in the 
selection process, but also expedite the order. Additional 
equipment to be ordered should include: file cabinets and 
book shelves; peripheral equipment, such as tape recorders 
compatible with PRCCDs and earphones; PRCCDs (a device which 
allows tape recording to synchronize with computer 
programs); earphones; adaptors; surge protectors; and Ufonic 
cards (speech synthesizers). For the instructional training 
sessions, as well as for classes later, the project 
coordinator must order instructional materials, such as ABLE 
tests, Slosson Oral Reading Tests, Laubach Materials, all 
books and consumable materials. Blank tapes, blank 
diskettes, storage boxes, and office supplies are also 
necessary. 

It would certainly be advantageous to begin class with 
all supplies and equipment in hand. Class time should not 
be spent in maintenance or acquisition of equipment and 
supplies. 
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EQUIPPING A READING IMPROVEMENT LAB 



Costs* 

1) Computers - Apple lie with color monitor $950 
1 for every two students 

2) Printer - 1 per site $550 
extra disk drive - 1 per site $200 

3) Locking file cabinet $125 
1 per site 

4) Book shelves (optional) $100 
1 per site 

5) Tape recorders $40 
1 per computer 

6) PRCCD $79 

1 per Laubach computer 

7) Ufonic Card $200 

2 per site if using Brick by Brick 

8) Earphones §5 
1 per tape recorder 

9) Surge protectors $28 
1 per 2 computers 



*Costs are approximate 
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INSTRUCTIONAL MATERIALS 

1) Testing materials/enrollment materials 

2) Courseware (I set p*^** site) 
Hartley Create; Fill in the Blank 

Vowels 
Consonants 

- Brick by Brick or Adult "Star" program 
site license or Ufonic 

Imperial - Teacher's Pet (site license) 

Millikin - Alphabetization 

Comprehension Connection 

Softwriters - Skills Bank 

CBS Software - Mind Scape 

Davidson - Spell It! 

3) Text Books 

Laubach Series with all supplementary and testing 
materials 

Steck Vaughn Adult Basic Reading 

Steck Vaughn - Reading Skills for Adults 

Comprehension Skills 

Target Spelling 

Globe Publishing - Spell It Out 1,2,3 
Barnell Loft - Prescriptive Spelling 
Riverside - Discovering Phonics We Use 
As many supplementary books as are available » 

4) Management System 
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SUPPLIES 

1) Blank Tapes (approximately 200 per site) 

for recording Laubach programs, vowels, consonants 

2) Blank Diskettes 

for record keeping, copying, independent student disks 

3) Cassette Boxes 
Disk Files 

4) Paper (1 box per site) for printer 

5) Office Supplies: 

file folders, paper clips, note pads, pens, pencils, 
stapler, labels, note cards, felt markers, etc. 
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III. EVALUATION 

A. INSTRUCTOR INTERVIEWS AND SURVEYS 



The evaluation of the Reading Improvement Program has 
been an ongoing process. Beginning with the initial 
student interview and evaluation, instructors recorded 
data on student attitudes, achievement, and assessments 
for comparison at each quarter and then at the year's 
end . 

Instructors held counseling sessions with students 
on a rotating schedule to determine any attitude 
changes, work problems relating to the program, problems 
at home, and to discuss anything the student wished. 
Rotating students attended counseling sessions weekly, 
prior to or after the regular class time. Instructors 
used these times to get to know the student on a 
personal level. This knowledge was useful when dealing 
with students in the classroom and determining factors 
which affected learning. Instructors made plant 
personnel aware of the value of these sessions so that 
they could incorporate this time block in their 
scheduling . 

Each quarter, students retested using the Slosson 
Oral Reading Tist (SORT). Instructors used this 
information, plus the information from HIMS, lesson 
plans, and other skills testing to write the summative 
quarterly report on each student. Included in each 
report was a summary of all work attempted during the 
quarter . Evaluations included skills passed, reading 
levels, personal notes, and projections for the upcoming 
quarter. Instructors placed copies of the evaluations 
in student files, sent copies to the coordinator for use 
in project evaluation. 

At the year's end, plant personnel, students, and 
instructors completed questionnaires to determine the 
effect iven ess of the prog ram, real and perceived 
progress, changes in attitude and/or work habits, and 
recommendations for improving the program. Student 
response to surveys remained consistent throughout the 
year. All students felt good about the RIP program and 
enjoyed coming to class. Working with computers was a 
challenge enjoyed by students, and they felt that they 
had learned faster by working with computers. All 
students felt that their instructor's interest in them 
had helped them read better. Most students felt that 
Broyhill Industries had taken a personal interest in 
them by providing the RIP. They recommended the program 
to other employees. All students felt they read better 
and wanted the classes to be continued; they suggested 
that the class time be expanded so they could learn 
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faster. For the most part, students commented that they 
had no trouble being released from their worksite to 
come to class , nor were they made to feel "dumb" or 
"slow" because of their participation. According to the 
four surveys administered to students i ^ RIP, there is 
overwhelming support for the program, and students are 
excited a^^out the changes they see occurring in their 
lives because they are able to read better. 

Instructors surveyed at the year's end gave the RIP 
high marks. They all felt that the initial enrollment 
procedures were very helpful in getting to know 
students. Classes were roomy, well lit, and away from 
the congestion and plant noise, according to most 
instructors. They found plant personnel to be very 
cooperative and helpful. The curriculum was easy to 
follow and well integrated with text material and 
software, according to the survey. Instructors and the 
project coordinator monitored the curriculum and made 
additions as necessary to improve coverage and 
efficiency. All instructors agreed that there is still 
a very real need for prereading materials and courseware 
which * provides easily understood and dependable audio 
clues for low level readers . The extensive use of 
tutors was indispensable to the day-to-day operation of 
the program, according to those surveyed* The "one on 
one" opportunity afforded the students by use of tutors 
was responsible in large part for their good gains. 

Instructors enumerated in their responses the 
strengths and weaknesses of the program as they saw 
them. All instructors felt that the individualized 
planning and instruction were two strengths for the 
program. Having class during the workday, thus 
eliminating transportation and childcare problems was 
another positive point. Many instructors felt another 
strength was the encouragement and reinforcement given 
the program and the students by company officials and 
supervisory personnel . Teaching personnel also cited 
having an easy to use, comprehensive curriculum, as well 
as the management system correlating materials and 
skills as being important to the success of the 
program. 

Instructors also felt that some improvement could be 
made as the program continued. Most felt that the time 
constraints limited the amount they could accomplish 
with the students. In some classes, instructors felt 
that a few immediate work supervisors and some employees 
made it difficult for a few students to attend class on 
occasion. Placement tools used to evaluate the student 
needed some modification and streamlining, according to 
the instructors* survey. Instructors also communicated 
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some frustration with the problem of using tapes for 
audio clues. Malfunctioning programs with prerecordeci 
tapes, as well as the poor voice quality in the 
alternative audio, continue to be a source of concern. 

Students and instructors concurred in their overall 
evaluation of the Reading Improvement Program. They 
both felt that it had had a positive impact on those who 
had participated in it. They hoped to see it continued 
and felt that there were many others who would benefit 
from being a part of the program. 

Note: See Criteria for Determining Effectiveness of 

Implementation Procedures (appendix xxiv) 
Student Evaluations (appendix xxiii, xxv) 
Instructor Survey (appendix xxvi) 



21 



B. STUDENT TESTING 



Plant training directors initially tested students 
using Level 1 ABLE form B. Only total nonreaders did 
not test. When students met for class, instructors 
evaluated them using the Slosson Oral Reading Test 
(SORT). They also used other tests for placement, with 
the SORT being the instrument used to gauge progress. 
Instructors gave the SORT quarterly to all enrolled 
students. At year's end, students* were again tested 
with the same ABLE to check gains. Aside from these 
standard tests, instructors used tests developed in the 
management component, as well as skills tests and book 
tests to document student achievem.ent . 

After an average class time of seventeen hours, 
students retested. SORT scores rose an average of 8 
months. A second post test, given in May, had student 
gains increasing to an average of i.l years after an 
average of 30 hours of instruction. Students took the 
final post test in August taking both the ABLE and the 
SORT. Scores from final testing indicated that 
tremendous progress had been made. An average of 42 
hours was spent in class during the year. Average gains 
of the SORT were 1.4 years; on the ABLE, students gained 
an average of 1.5 years. One hundred thirty-three 
students completed the Slosson testing and 108 students 
completed ABLE testing. 

Mote: See Student Charts 

1) DCC Data Report (appendix xxvii) 

2) DCC Data Summary (appendix xxviii) 

3) DCC Slosson Summary (appendix xxix) 
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C. MANAGEMENT SURVEYS 



In September at project^s end, plant managers, 
training directors, and those in direct supervisory 
positions completed sur\'eys to determine perceived 
effects of the Reading Improvement Program, Plant 
managers felt the prog^ram had resulted in greater 
self-esteem for individual employees which in turn 
resulted in better, more loyal, and more satisfied 
employees foi Droyhill Industries. Without exception, 
plant managers recommended that the Reading Improvement 
Program be continued and expanded. Most took the long 
view that loyal, satisfied employees were an invaluable 
asset to the company. 

Training directors and job foremen reported that the 
Reading Improvement Program resulted in better qualiuy 
work, better production, better attendance, Letter 
safety habits, and improved attitudes for many 
participants. There v/as not a single participant who 
did not receive some positive response from management 
on the questionnaire. Many also reported that some of 
their employee^, were less shy around coworkers and had 
become more self assured and assertive. These surveys 
reported instances in which employees asked to learn new 
jobs and needed less direction or supervision on the 
worksite. 

The overwhelming recommendation from middle 
management was that the Reading Improvement Program be 
continued.' Respondents felt that the Reading 
Improvement Program enhanced the reputation of Broyhill 
Industries. They felt that employees became more loyal 
to the company and their value to the company increased 
because of the program. 

When asked for suggestions' for or concerns about 
improvement in the program, most had none. Some, 
however, felt that having class durin< the workday 
caused production delays. They felt the program was 
valuable, but would have liked for the program to 
operate outside work hours. Isolated comments about the 
program's effectiveness included questions about 
students being in the program who did not really have a 
need, or the fact that some students still did not read 
'rli afcer being in the program for a year. Despite 
unese reservations, all r^nagement felt that tue Reading 
Improvement Program hau added a positive dimension to 
the image of Broyhill industries and to the lives of the 
participants. 
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Responses from top level management (Broyhill's 
corporate executive officer, vice president for 
personnel, and coordinator of corporate training and 
safety) indicated a continued firm commitment to the 
Reading Improvement Program, and a great deal of pride 
in and respect for the employees who pioneered the 
project • They also asked that the RIP be extended to 
two other Broyhill locations in other counties* The 
emphasis of Broyhill Corporate Management continues to 
be on the education and training of its labor force to 
gain a competitive edge. 

Note: See Management Survey Forms 
(appendix xxx-xxxii) 
See Summative Evaluation Report 
(appendix xxxiii) 
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I V • GUIDELINDS FOR RI::PL1 CAT10NS 
A. SUGGESTIONS 

Working with industry can be an extremely rewarding 
experience for educational institutions. The vast 
resources of industry afforded the educational sector 
give an extra boost to classes held in the workplace. 
It isr therefore, extremely important to cultivate any 
relationship between the educational institution and 
industry. 

Educators who are attempting to work with industry 
need to realize that industry exists primarily to make a 
profit. Any educational program should then have the 
long range goal of increasing the industry's profits. 
Keeping this in mind, educators should learn all they 
can about the particular industry with which they are 
dealing. They need to learn what that industry does and 
what skills their employees need for the industry to 
stay competitive while increasing productivity and 
profits. 

Following are some suggested strategies to consider 
as educators dealing with industry: 

1) Communicate how improving basic skills relates 
to improved job performance in their industry. 

2) Learn all you can about the particular industry, 
what it does, who it serves, what skills 
employees need. 

3) Be protective of your relationship with business 
and industry. 

4) Keep communications open and honest. 

5) Be flexible - i.e., scheduling, curriculum. 

6) Plan well. Promise only what you can give. 
Follow up and do what you say you are going to 
do. 

7) Forget the word "illiterate." 

Once industry has made a commitment to educate 
(whatever the role), they assume the role of the 
student. . Obviously, without students, no educational 
institution could survive. Treating industry as one 
would a student helps insure good working relationships 
and, hopefully, long term relationships. Educational 
institutions need to be sensitive to what industry 
wants, which classes work best, what the industry's real 
needs are. Thoy need to provide the support needed by 
industry to plan, implement, and evaluate the program. 
They should find out how much industry is willing to do 
and then not ask for too many favors . The industry 
needs some media coverage and credit, so be sure they 
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get this. Finally, educators and educc^tional 
institutions need to realize that corporate clocks tick 
slowly; industry needs time to make decisions/ so be 
patient. 

B. RECOMMENDATIONS 

In the process of implementing and evaluating the 
Reading Improvement Program, Caldwell Community College 
and Technical Institute has been able to develop a set 
of recommendations which will expedite the operation of 
any future programs. 

Recommendation I : That the North Carolina Department of 
Community Colleges provide seed monies to community 
colleges wishing to initiate a workplace literacy 
program. 

The replication of this successful program will 
require an initial investment in hardware and 
cour sewa re. Since literacy programs in community 
colleges cio not have funds available for such an 
investment, it would be an incentive to fostering future 
literacy partnerships between colleges and industry to 
have funds available at the Department of Community 
Colleges earmarked for that purpose. 

Recommendation II : That paid staff development and 
training be provided for instructional personnel. 

Unlike traditional literacy classes, the students 
are in class for only one hour per week. It is 
imperative that this hour be used to the utmost. 
Instructors need to be very familiar with the 
curriculum, placement, materials, courseware, 
instructional management system, record keeping tasks, 
and computers before they begin teaching the students . 
As evaluations warrant program changes, and as new 
elements are added, staff training needs to continue. 

Recominendation II I: That program personnel develop a 
well defined scope and sequence of study. 

Literacy program staff , working with appropriate 
personnel from industry, should identify prior to 
project startup the objectives of the program. ^rom 
these objectives, the service provider will develop a 
well defined scope and sequence of study. This provides 
a road map for instructors and students and makes 
planning easier. 



26 



30 



Recommendd t ion IV ; That industrial supervisory 
personnel be oriented to the programs. 

Industrial supervisory personnel should be fully 
aware of the program goals and objectives, and have some 
hands-on experience in the lab itself. Such an 
orientation will provide them with a clearer 
understanding of what their employees will be doing. 
Their involvement and support are critical to the 
success of the program. 

Recommendation V ; That student/instructor ratio should 
be no higher than 4;1 and funding allocations for 
workplace programs be calculated in the same 
manner • 

Imperative to the success of a similar program is a 
low student/instructor ratio. Because the class is only 
one hour per week, students must receive intense "one to 
one" instruction during each class. Students, their 
supervisors and management expect effective use of paid 
employee class time. Since all instruction is 
individualized^ instructional management requires more 
individual time spent with each student. Although 
volunteers can be utilized to help lower the student/ 
instructor ratio, service providers will need to be 
funded at a much lower student/instructor level than 
classes using traditional instructional methods. If 
funding continues in the traditional method, service 
providers will not break wen in terms of allocation/ 
expenditures and will be reluctant to consider providing 
this program. 

Recomniendation VI ; That volunteer tutors be utilized 
in workplace literacy classes and that funds be 
provided to hire a paid volunteer coordinator. 

The use of volunteer tutors further lowers the 
student/instructor ratio and gives students greater 
opportunity for individual instruction . Volunteers 
bring energy, commitment, and a sense of personal worth 
to students. Their contribution can be invaluable if 
they, like any other volunteer , are properly trained, 
and supervised. Most literacy providers in the North 
Carolina community cc'.lege system do not have a paid 
volunteer coordinator. A successful volunteer component 
needs a well defined management system. Recruiting, 
traininq and matching volunteers with students takes 
careful planning, time, and follow-up. To get the 
maximum benefits for students, volunteer management must 
be given the status of a paid position tying it to 
accountability. 
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Recommendation VII ; That instructional personnel be 
provided paid planning and counseling time. 

Because of the nature of an individualized program, 
instructors must plan in detail for every student in 
class. Class time must never be used for planning; 
theref ore, instructional personnel will have to attend 
to these tasks outside of paid class time. Without 
providing pay , instructional personnel cannot be 
required to have written lesson plans for each student. 

Funds need to be allocated to cover the expense of 
instructor counseling time. Counseling sessions with 
students are held before and after class. These 
sessions provide students and instructors the time 
needed to discuss problems, define needs, set goals, 
assess attitudes, and develop communication skills - all 
of which are essential for integration within the 
framev;ork of the instructor's planning for the student. 
This type of counseling can not be done during cJ ass 
time; therefore, funds should be allocated to compen:iate 
instructional personnel for this important 
responsibility. 

Recommendation VIII ; That industrial personnel, i.e. 
training directors, immediate supervisors and plant 
managers be advised regularly as to the progress of 
the student/employees. 

Summative reports given semi-annually or annually 
should detail the educational progress of each student 
along with other pertinent information deemed 
applicable. Plant personnel need to have an 
understanding of the information giv-en them and the 
significance of any progress reports to pr event 
misinterpretation of data and to maintain continued 
support for employee participation. 

Recommendation IX : That literacy providers and 
industrial personnel develop a detailed plan of 
action and that classes not begin until all 
components are in place. 

The successful workplace literacy program will 
require cooperative planning between the literacy 
provider and the industry. Conversations should provide 
both parties with a clear understanding of expected 
program results and what is expected from the service 
provider, the industry, and the student/employees . To 
limit frustrations for all parties involved, classes 
should not begin until the following conditions are met: 
equipment and material purchased and in place , the 
curriculum established , instructors trained, and 
supervisory personnel oriented. 
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Recommendation X ; That the North Carolina Department 
of Community Colleges provide in its literacy 
funding formula a factor to cover the cost of 
curriculum development for programs which propose to 
conduct workplace literacy programs. 

The cost in time and curriculum development 
expertise will prohibit community college literacy 
programs from initiating or responding to business and 
industry needs for technical assistance in reviewing 
written materials they use, assessing the reading levels 
of these and employees, and in customizing literacy 
programs to meet their particular needs. 
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steps for Implementation of Industrial Reading Program 

1. Receive money - from grant or other sources - approximately 
$10rOOO per lab site. 

2. Hire project coordinator. 

3. Order equipment and supplies (6-8 weeks). 

4. Develop curriculum to be used with program. 

5. Order testing materials, books and courseware. 

6. Meet with industry managers to explain program. 

7. Hold training class for training directors and personnel 
managers. 

8. Recruit students and determin? test groups. 

9. Test potential students. 

10. Put reading material on tape for computers. 

11. Interview and hire instructor.^ 

12. Schedule classes; select students 

13. Install computers 

14. Train instructors 

15. Evaluate students 

16. Begin classes 
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ARC Coordinator - Job Description 



Coordinator will be responsible for; 

- ordering all equipment and instructional supplies necessary 
for the implementation of the Reading Improvement Proqram 

- consulting with those constructing mastery tents and 
checklists to insure consistency with project objectives 

- overseeing correlation cf objectives, courseware, and 
workbooks 

- working in cooperation with Broyhill Industries to insure 
smooth operation of classes and see that project goals are 
carried out ir j ^ 

- working with immediate supervisor to recruit, hire and train 
instructional staff 

scheduling classes 

- physical set up of classrooms in industry sites 

- seeing that accurate records are kept of Reading Improvement 
Program ^ tr 

- making all reports deemed necessary by ARC 

- maintaining equipment, software, and materials used in the 
project 

- any other duties deemed necessary by coordinator's immediate 
supervisor 
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READING IMPROVEMENT PROGRAM 



Training Outline 
♦Personnel Managers/Training Directors* 



I . WELCOME/INTRODUCTIONS 

♦Welcome to meeting introducing Reading Improvement Program 

♦Introduce myself and others involved in meeting 

♦Explain meeting purpos.e: 

--to explain Program, implementation reasons, expected 
results 

-show recruitment video to be used in plants 

-explain recruitment, testing, implementation procedures 

to Personnel Managers/Training Directors 
-anbwer all questions 
-most importantly, sell YOU on Program 

II. PROGRAM DESCRIPTION 

♦Explain ARC Grant - read selected portion 

♦Show Orientation/Recruitment video 

♦Explain Program purpose/goal: 

The purpose of the Reading Improvement Program is to 
give our employees an opportunity to improve their 
basic reading and spelling skills. We plan to target 
those employees who read ac lower levels specifical- 
ly those who read at or below the fourth grade level. 
As all of you know, we continue to add computerized 
machinery in may of our locations. It is our firm 
belief that the "employee of the future" mu«=t have 
very good reading skills in order to be productive, 
successful, flexible parts of our organization. 

Our enrollment goal is three students per computer. 
We will have fifty computers total. Computers per 
plant will vary with size. (SHOW OVERHEAD OF 
COMPUTER LOCATION BREAKDOWN.) 

Our long--term goal is to raise the educational level 
of those employees who participate in the Program. We 
hope the Program will increase each student's 
self-confidence and desire to be a successful part of 
Broyhill. 
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*Brief descripti")!! of Program mechanics 
-three sescions per week at each site 
-students attend one hour session per week 
-schedules to made Sept. 14-18 
-mechanics (teaching methods) - Beverly Jaynes 

*Discuss calendar of events (SHOW OVERHEAD) 



III. PLANT RESPONSIBILITIES 

^Recruitment - You will be expected to hold an 
Orientation meeting for your department managers to 
explain the Program. The way you present the Program 
could very well determine its success or failure. You 
must have management support for your program to really 
work. Please stress the importance of management 
support. You will be ultimately responsible for 
program success at your plant. 

Plan to conduct employee orientation meetings in the 
same manner you introduced the OSHA Standard. 
Orientation should last no longer than fifteen minutes. 
(Viedo length, approximately 9 minutes) 

^Encourage interested employees to conduct you within 
one v;eek after orientation. Should ycu fall short of 
your goal, pursue one-on-one recruiting in plant. 

*Testing - Oace you have a list of interested employees, 
it is time to administer the aBLE test. The purpose of 
testing is to determine eligibility, and also establish 
reading skill levels of eligible employees. Reading 
level must be determined so instructors can tailor 
class material to the student's individual's needs. 

Eligibility will generally b^ reading scores below the 
5th grade level. Those testing hinher than 5th grade 
will be encouraged to enroll in the ABE programs 
presently being held after working hours. 

The ABLE test is simple to administer and score. Once 
each test has been administered, score them and submit 
the results. 

*Now Beverly Jaynes will go over the ABLE test, 
including how to administer and score. 

*Scheduling classes - It will be important, when 
scheduling for the classes, to remember any potential 
time conflicts. Examples are: o.R. meetings, training 
classes, W.I.N, meetings, or other activities. If your 
classes are to be held in a location other than your 
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conference roomr you still need to consider time 
conflicts. Classes should cause as little disturbance 
to production as possible. Therefore, no classes 
should be schec'uled to meet at the same time as other 
meetings or tr.iining classes. 

You will not be required to make class schedules up on 
your own. Beverly will call a meeting of allTraining 
Directors to plan schedules. One instructor may be 
responsible for several sites, so classes must be 
scheduled with this in mind. 

*As this Program is a research effort between Broyh..ll/ 
CCC&TI/ and the ARC/ we must maintain accurate records 
during the next year. We have prepared time sheets for 
ease in record keeping. (SHOW OVERHEAD OF TIME SHEET. 
GO OVER SPECIFICS. ) 

At the end of each calendar month/ you will be expected 
to turn in completed time sheets. We- will also ask you 
to write a short report outlining your Program 
activities for the month. It is critical that you stay 
actively involved in the Program. 



SUMMARY 



*Review plant responsibilities, timetable 
*Answer questions 



ADJOURN 
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Date: 



READING IMPROVEMENT PROGRAM 
*VERIFICATION OF ORIENTATION* 
SALARIED/HOURLY PERSONNEL 



SALARIED PERSONNEL 
Name Position 



Name 



Position 



• Time Per Salaried Manager Spent in Orientation: 

• Total Cost: Verified By:_ 



HOURLY PERSONNEL 

• Total Hourly E':nployees in Orientation: 
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• Time Per Hourly Employee Spent in Orientation 

• Total Cost- ^Verified By: 
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Signed: 
Date:" 



IV 



Average Wage 



READING IMPROVEMENT PROGRAM 

-TIME SHEET- 
LOCATION: 



NAME 


DATE 


TIME IN 


TIME 
OUT 


WAGES/ 
HOUR 


TOTAL COST ' 
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( Weekly Schedu I e ) 



ARC (APPALACHIAN REGIONAL COMMISSION) ^^Ofnplex Comb 




ARC Staff Development 
August 31, 1987 

1) Introduction - 9:00 - 10:00 - Beverly Jaynes, ARC Coordinator 

* Instructors 

* What is ARC 

* What is RIP 

2) Computers - 10;00 - 12:00 - Jim Eaker, Hart Inc. 

* Hardware 



Software 



3) 



Lunch - 12:00 - 1:00 



4) 



Computers continued - 1:00 - 2:30 - Jim Eaker 



5) 



Questions/Comments - 2:30 - 3:00 - Beverly Jaynes 
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ARC Staff Development 

September 14, 1987 

1) Introduction - 9:00 - 10:00 - Beverly Jaynes, ARC Coordinator 

* Up date on proqress 

* Start up date 

* Curriculum 

2) Student Evaluation - 10:00 - 12:00 - Beverly Jaynes 

* Slosson Oral Reading Test 

* Laubach Placement 

* Informal Reading Inventory 

* Interview procedures. 

* Dv^'^umentation procedures 

3) Lunch - 12:00 - 1:00 

4) Paperwork/Record Keeping - 1:00 - 3:00 - Beverly Javnes, 
Kancy Hat ley 

* Student Information form 

* Attendance 

* ^.osters 

* LesGon plans 

* Student folders 

* Monthly learner profile 

* Quarterly reports 

* Time sheets 
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ARC Staff Development 
September 21, 1987 

1) Introduction ~ 9:00 ~ 9:30 - Beverly Jaynes, ARC Coordinator 

* Class Schedules 

2) Curriculum - 9:30 ~ 12:00 ~ Beverly Jaynes 

* Text books 

* Software 

* Integration 

3) Lunch - 12:00 - 1:00 

4) Class Start-up - 1:00 - 3:00 - Beverly Jaynes 

* Student Interviews evaluation 

* Questions/Comments 

* Independent planning 
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ARC Staff Development 
November 30, 1987 

1) Paperwork - 9:00 - 9:30 

2) Problems - 9:30 - 10:30 

3) Curriculum Review 10:30 12:00 
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ARC Sta££ Development 
February 5, 1988 

1) Introduction - 12:30 - 1:00 Beverly Jaynes, ARC Coordinator 

* Problems/Concerns 

* Paperwork 

3) Management System - 1:00 - 3:00, 3:30 - 5:00 Jim Eaker, Hart Inc 

* Scope and Sequence 

* Correlations 

* Prescriptions 

* Hands-on-practice 
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ARC Staff Development 
May 30, 1988 

1) Introduction - 9:00 - 10:00 - Beverly Jaynes, ARC Coordinator 

* Reportin^j/Testing for data 

* Summer schedule 

* Results to date 

2) Problems/Concerns - ;0:00 - 11:00 

* Attendance 

* Software 

* Paperv;ork 

3) Program Continuation - 11:00 - 12:00 - Beverly Jaynes 

* Broyhill 

* CCC&TI 

* Funding 
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Scope and Sequence Reading 



Beginning Mastery 

*-evel Level 

Word Attack 

Initial Consonants 1 2 

Final Consonants 1 2 

Initial Consonant Digraphs 1 7 

Final Consonant Digraphs 2 7 

Initial Consonant Blends 1 4 

Final Consonant Blends 2 3 

Vowels, Short 1 4 

Vowels, Long 1 4 

Vowels, Variant and Diphthongs 2 7 

Vowel + R 2 6 

Vowel + L 2 6 

Vocabulary and Comprehension 

Prefixes 2 4 

Plurals 2 4 

Roots 5 Cont. 

Compound Words 2 4 

Contractions I 4 

Syllabication 3 ^ 

Multiple Meanings 1 4 

Homonyms 3 ^ 

Synonyms I ^ 

Antonyms 1 ^ 

Abbreviations/Acronyms 1 4 

Symbols I ^ 

Reading Comprehension and Listening Comprehension 

Details I 4 

Context Clues (Comp.) 1 4 

Definition of Terms 1 4 

Sequence I ^ 

Categorizing I ^ 

Paraphrasing 4 Cont. 

Infererxe 2 4 

Main Idea I 4 

Main Idea Restated 1 4 

Main Idea Paraphrased 1 4 

Inferred 3 ^ 

Cause and Effect 2 4 
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Drawing-Conclusions and Generalizing 

Fallowing Directions 

Propaganda 

Making Predictions 

Making Judgments 

Fact and Opinion 

Character Traits, Feelings, Motives 

Mood and Feeling 

Author's Point of View, Purpose, 

Tectjiique, Bias 
Personification 

Biographies and Autobiographies 
Newspapers and Magazines 
Advertisements 
Poetry/Ballads 

Punctuation/Grammar/Study Skills 
Periods 

Questions Marks 

Commas 

Apostrophes 

Quotation Marks 

Capital Letters 

Sentence Construction 

Subject (Noun Phrase) 

Predicate (Verb Phrase) 

Paragraph Construction 

Composition 

Nouns 

Verbs 

Adjectives 

Adverbs 

Pronouns 

Spelling 

Alphabetizing 

Skimming 

Index 

Maps 

Tables/Charts 
Time Lines 
Guide Words 
Diacritical Marks 
Pronunciation Key 
Definitions 
Library Use 
Card (Catalog 



2 4 
1 4 

6 Cont. 

1 4 

1 4 

3 4 

4 Cont. 
4 Cont. 

4 Cont. 

4 Cont. 

4 Cont. 

5 Cont. 
5 Cont. 
2 4 



1 4 

1 4 

4 Cont. 

2 4 

4 Cont. 

1 4 

1 4 

3 4 
3 4 

2 4 
1 4 
1 4 
1 4 

1 4 

3 4 

2 4 
1 4 
1 4 

4 Cont. 

3 4 

3 4 

4 Cont. 
4 Cont. 
3 4 



Cont. 
Cont. 
Cont. 
Cont. 
Cont. 
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Encyclopedia 

Atlas 

Outlining 

Summnrizing/Synthcsi/.ing 

i-orms 

Labels 

Telephone Directories 

Writing 

Letters 



4 Cont. 

5 Cont. 

4 Cont. 

5 Cont. 
3 4 

2 4 

3 4 

1 4 

2 4 



ERIC 
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READABILITY OP SELECTED ABE MATERIALS 



Level Readiness 



Language Exercises Revised ~ Pink Book 
Focus on Phonics - 1 

Level 1 



Steck Vaughn 
New Readers Press 



Target Spelling 180 
Bible Stories - Skill Book 1 
In the Valley (1.5) 
City Living (1.7) 
People and Places (1.5) 

More Stories (1.5) 

Discovering Phonics We Use - Books A & B (Skill Level )Riverside Publ^ 



Steck Vaughn 
SALT 

New Readers Press 
New Readers Press 
New Readers Press 
New Readers Press 



Level 2 

Lauhach Way to Reading Skill - Book 2 
Laubach Way to Reading Skill - Book 3 
Language Exercises Revised - Orange Book 
Language Exercises Revised - Violet Book 
Discovering Phonics (We Use Book C) 
Focus on Phonics - Book 2a, b 
More Stories 2 (2.0) 
More Stories 3 (2.5) 
Changes (2.5) 

Level 3 

Target filing - 360 and 540 
Discovering Phonics (We Use Book D) 
Focus on Phonics 3 
Reading Skills for Adults - Blue 

Level 4 . 

Alpine Run - Mastering Basic Reading Skills 
Laubach Way to Reading - Book 4, Book 5 
Pre-<3ED Writing - Book 1 
Language Exercises Revised - Gray 
Signs Around Town 
Spelling Steps 1 



New Readers Pre.^'^? 
New Readers Press 
Steck Vaughn 
Steck Vaughn 
Riverside Publ. 
New Readers Press 
New Readers Press 
New Readers Press 
New Readers Press 



Steck Vaughn 
Riverside Publ. 
New Readers Press 
Steck Vaughn 



Steck Vaughn 
New Readers Press 
Contenporary 
Steck Vaughn 
Steck Vaughn 
Steck Vaughn 
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Level 4 (oont>) 



Coiprehension - Pacts 1 
Coiprehension - Context 1 
Conprehension - Sequences 1 
Conprehension - Main Idea 1 
Ccnprehension - Conclusion 1 
Machine Age Riddles 
Target filing: 780 
Reading Skills for Adults - Red 

Level S 

Wheeling It - Mastering Basic Reading Skills 
Names In Action 

Language Exercises Revised - Red 
Spelling Steps 2 
World of Vocabulary - Book A 
World of Vocabulary - Book 1 
SF5 Reading 

Reading InstructicHi: First 
Action Eiiglish Series - Sentences in Act 
Action English Series - Names in Actiai 
Action English Serii»s - Actions 
Label Talk 

Reading Skills for Adults - Green 
Level 6 

Mastering Basic Reading Skills: 
Trailblazers 
Quiet Flight 
Free-Fall 

Language Exercises Revised: Gold, Blue 
Spelling Steps 3 
Language in Daily Living: 

Verbs/Subjects 

Phrases/Clau^es/Sentences 

Pronouns/Modif iers/Ver bs 
Spell It Out - Book 1 
Critical Thinking for Adults 
World of Vocabulary - Book 2 
Ccitprehension: Context 2 
Corprehension: Sequence 2 
Conprehension: Main idea 2 
Ccnprehension: Caiclusions 2 
Building Basic Skills in Reading: Book 2 
Let's Look It-Up 
Your Daily Paper 

Reading Skills for Adults - Brown 



Steck Vaughn 
Stel^ Vaughn 
Steck Vaughn 
Steck Vaughn 
Steck Vaughn 
New Readers Press 
Steck Vaughn 
Steck Vaughn 



Steck Vaughn 
Steck Vaughn 
Steck Vaughn 
Steck Vaughn 
Globe Book Co. 
Globe Book Co. 
Steck Vaugjin 
New Readers Press 
Steck Vaughn 
Steck Vaughn 
Steck Vaughn 
New Readers Press 
Steck Vaughn 



Steck Vaughn 



Steck Vaughn 
Steck Vaughn 
Steck Vaughn 



Globe Book Co. 
Steck Vaughn 
Globe Book Co. 
Steck Vaughn 
Steck Vaughn 
Steck Vaughn 
Steck Vaughn 
COTtertporary 
New Readers Press 
New Readers Press 
Steck Vaughn 



Level 8 



Spell It Out - Book 3 



Globe Book Co. 



rnrormal St.udent. Int.orviow 



Name 

!• Why did you sign up for this class? 

2. What do you think that you will gain from this class? 

3. Have you ever been enrolled in an Adult Education Class 
before? Did you have a good experience? 

4. How would you describe your past experience with school? 

5. How old were you when you left school? 

6. What kinds of things are you good at? 

7. What do you like to do in your spare time? 

8. What one thing would you most like to able to read? 

9. Do you have a place to study at home? is there 
someone at home that could help you with your reading? 

10. What do you like about your job? 

11. Do you use reading on the job? 

12. What kind of job would you like to have five years from 
now? 

13. How do you feel about the Reading Improvement Program? 
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Reading Improvement Data Base Form 
Name: 

Social Security #: 

Age: 

Sex: 

Marital Status: 
Educational Level: 
Plant: 
WRAT #1: 
#2: 

Slosson #1: 
#2: 
#3: 
#4: 

ABLE #1: 
#2: 

Attendance/Hrs. : 

Date Enrolled: 

Date Completed/Dropped: 



xvii 
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ARC Pass Lesson Plan Sha t 



Class 
Shudenh 


Date 


Lesson Plan 


1. 






2. 






3. 






4. 






5. 






6. 






7. 






8. 






9. 






10. 






11. 






12. 






13. 
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QUARTERLY REPORT 

Date: 



STUDENT NAME 
CLASS SITE 
INSTRUCTOR 



I. TESTS 

SLOSSON 11/87 2/88 4/88 8/88 

OTHER 

II. CLASSWORK (completed during quarter) 
BOOKS 



COMPUTER 



III. SKILLS 



MASTERED 



NON-MASTERED 



IV. GOALS FOR NEXT QUARTER 



V. COMMENTS 



xix 
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HART DEMO 
PRESCRIPTIONS 



Page 



Name: BASHFUL DWARF Today's Date: 10/01/88 

READING : PRESCRIPTIONS 



2WVS1^: 

LAUBACK-SKILL BOOK 1 NEW READERS PRESS 1981 

PAGES 

18.22,23,26,27,30.36.38,39,40,41,42,4 4,4 5.45,47,4 8,50,51,52,53,56, 

57 

Notes: 

DISC. PHONICS WE USE A RIVERSIDE PUBLISHING 1981 

PAGES 72,73,107,108,118. 

119. 12 0 — 29 '•32(A)--47-50(E)— 10 3-106(1 )— 65-56(0)— 87-90 (U) 
Notes: 

DISC. PHONICS WE USE B RIVERSIDE PUBLISHING 1981 

PAGES 

17,18, 29. 30, 32-34 ;— 19. 20. 73, 74 (A)— 21, 22, 9 5, 96(E)— 27.28. 105, 10 

6(1 )— -2 3.24 .85, 86, 87, 8 8(0)-— 25, 26,113.115. 116,117(U) 

Notes: 

FOCUS ON PHONICS- 1 NEW READERS PRESS 19 82 

PAGES [ (A&E)ll]-r (i&o)12]-[ (U)1J] 
Notes: 

LAUBACH WAY: SKILL BK 2 NEW READERS PRESS 1981 
PAGES-- C (A) 3 6-47] -[ (E)2 6- 35 ] — [ ( I ) 2-1 1 ] — [ ( 0 ) 4 8-5 3 ] — [ ( U) 1 6-25 ] 
Notes: 

FOCUS ON PHONICS- 3 NEW READERS PRESS 1982 

PAGES--2, 3, t (A) 4-18 J 60]- [ ( E ) 1 S-31 ; 6 1 1 - [ ( I ) 32-39 ; 4 2 . 4 3 , 44 , 62 1 - 
( (0)45-52;54-59] 

Notes: 

VOWELS --WITH CCD HARTLEY 1984 

LESSONS VI (A&E). V2 (E.'), V3 (O&U). V4 (A.E.I.O.U). 

Notes: 

VOWELS -CCD- HARTLEY 1984 

CORRECT SPELLING OF LONG &SHORT VOWELS- -LESS0NS-V5 (A).V9 (E).V12 

(I). VIS (0). V18 (U). CHANGE A SHORT VOWEL WORD TO LONG 

VOWEL W0RD-V31 

Notes: 

VOWELS -CCD- HARTLEY 19 84 
DISCRIMINATE BETWEEN LONG S, SHORT SPECIAL SPELLING ETC. — LESSONS = 
V3 3.V4 7, V4 8, V49, V50, V51 .V5 2; 
Notes: 

-TEACHER'S PET I.MPERIAL 1935 

INCLUDES BOTH LOMG & SHORTVOWELS-— LZSSONS-DISK 1, ACTIVITIES 

Noras: ^ 



HART DEMO p^^^ . 

^ , , ^ SCORING REPORT - COMP-3 DEMO ^ 

Today's Date; 10/01/88 



Total- 

Questions=12 Raw t 



2 


2 


4 


2 


V 


V 


V 


V 


P 


S 


H 


S 


3 


3 


N 


N 






3 


3 






2 


J 



~ * °f Questions Correct===========: 

SNEE2Y DNARF 9 75 75 33 ========== 

DOPY DWARF 8 67 33 50 

DOC DWARF 8 67 75 50 33 

SLEEPY DWARF 12 

GRUMPY DWARF 8 67 67 50 

HAPPY DWARF 7 58 67 50 67 

BASHFUL DWARF 8 57 50 0 

Average 9 71 81 71 71 62 



HART DEMO ^ . 

^ , , „ TEST ITEMS MISSED - COMP-3 DEMO ^ 

Today's Date: 10/01/88 N - 7 

i 2 3 4 5 6 7 8 9 lo n 12 



SNEEZY DWARF 
DOPY DWARF 
DOC DW/vRF 
SLEEPY DWAR/ 
GRUMPY DWARF 
HAPPY DWARF 
BASHFUL DWARF 



XXX 

X X 

XXX X 

>f X XX 

XXX XX 



T^.K = i Z~ ~ Students Missing Each Question====--======r=r==ss=== 

Total Number 112 3 112 3 2 2 3 3 

Total Percentage 14 14 29 43 14 14 25 43 29 29 43 43 



xxi 



READING CHECKLIST 



STUDENT. 



CLASS. 



INSTRUCTOR 

MQRD ATTACK fiftlE MASTERED 

Initial Consonants 

Final Consonants 

Initial Consonant Digraphs 

Final Consonant Digraphs 

Initial Consonant Blends 

Final Consonant Blends 

Vowels, Short 

Vowels, Long 

Vowels, Variant and Diphthongs 

Vowel + R 

Vowel ^ I 



VOCABULARy AND COMPREHENSION 

Prefixes 

Plurals 

Poets 

Compound Words 

Contractions 

Syl iabication 

Multiple Meanings 

Homonyms 

Synonyms 

Antonyms 

Abbrev i at i ons/Acronyms 
Symbols 



READING COMPREHENSION AND LISl^ENING COMPREHENSION 

Details 

Context Clues (Comp.) 

Definition of Terms 

Sequence 

Cat egor 1 z i ng [ 

Paraphrasi ng 

Inference 

Main Idea 

Main Idea Restated 

Main Idea Paraphrased 

Inferred 
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Cause and Effect 

Drawing Conclusions and Generalizing 

Foil wing Directions 

Propaganda 

Kaklng Predictions 

Making Judgments 

Fact and Opinion 

Character Trai.a, Feelings, Motives 
Mood and Feeling 
Author's Point of View, Purpose, 
Technique, Bias 
Personification 

Biographies and Autobiographies 
Newspapers and Magazines 
Advertisements 
Poetry/Ballads 

EW CTflTION/GRAMMAR/fm ^P Y Smi£ 
Periods 

Questions Marks 

Cofnnas 

Apostrophes 

Quotation Marks 

Capital Letters 

Sentence Construction 

Subject (Noun Phrase) 

Predicate (Verb Phrase) 

Paragraph Construction 

Ccfnposltlon 

Nouns 

Verbs 

Adjectives 

Adverbs 

Pronouns 

Spelling 

Alphabetizing 

SkiniDing 

Index 

Maps 

Tables/Charts 
Time Lines 
Guide Words 
Diacritical Marks 
Pronunciation Key 
Definitions 
Library Use 
Card Catalog 
Encyclopedia 
Atlas 
Outlining 

Sunrnar 1 2 1 ng/Synthesl 2 1 ng 

Forms 

Labels 



Telephone Directories 

Writing 

Letters 
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BROYHILL FDRNITURE INDUSTRIES, INC, 
READING IBIPROVEMENT PROGRAM 
STUDENT EVALUATION 



Plant 

Name 

Date 



Please rate each statement: 



Disagree No Opinion Agree 

^ 2 3 



1. Since starting the Reading Improvement Program, I feel 
more self-confident. 

2. I like the job I do. 

3. I have an interest in bettering my position at Broyhill 

4. Being in the program has helped me do my job better. 

5. I like working on the computers. 

6. I like the bocks I work on. 

7. I feel comfortable in my classroom. 

8. My teacher/tutor is helpful to me. 

9. I can read better now than I could a month ago. 

10. I expect to read better a month from now. 

11. I would recoiPjnend this program to a friend or co-worker. 



Do you think any improvements could be made in the Reading 
Improvement Program? If so, what? 



What do you like best about the Reading Improvement Program? 
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Criteria for Determining Effectiveness of 
Implementation Procedures 



1. Review of student daily progress reports* 

2. Review of student test results. 

3. Evaluation by instructors of ongoing student progress and 
program implementation. 

4. Evaluation by corporate coordinator for training and safety 
and other appropriate industrial personnel of ongoing 
student and program evaluation. 

5. Review information collected from student/instructor 
counseling session. 

6. Project coordinator supervision and evaluation of 
instructional staff. 

*7. Feedback from volunteer tutors and volunteer coordinator. 



*Note: This additional criterion was adcsd after the need to 
have volunteer tutors was identified and addressed. 



xxiv 
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BROmnii FORNETODRE INDUSTRIES, DC, 
READING IMPHOyEMEOT PRa2?ftM 
STODENT EVAUUATION - YEAR E^D 

Plant 

Name I^^ZZZ^ 
Date 

Please rate each statement: 



Disagree Nd Opinion Agree 



1. I feel good about myself for working to inprove ny reading 
skills. 

2. I enjoy my work. 



3. I would like to work toward a more responsible job with Broyhill. 



4. I have a better attitude about my job since starting the reading 
program. 

5. I learn from working on the cat^xjters. 



6. My book(s) is helpful in teaching me to read or inprove 
reading skills. 

7. I feel at esse in my classroom. 



8. My teacher/tutor is interested in helping me to learn more. 



9. I feel that' I have ijiproved reading skills since starting 
the program. 

10. I feel that I will continue to iirprove my reading skills vAiile 
I am in the reading program. 

11. I feel this program would help anyone who wants to iitprove their 
reading skills. 



1, Has your attitude toward Broyhill Industries changed since being in the 

program? Do you feel the oonpany is interested in helping you 

inprove? 

2, Do you spend any tine at home reading? Do you receive 

encouragement from your family? 

3, Are yju more aware of things to read since being in the program? 

(i.e., signs, groceries, newspapers, menus, magazines, "r^oks, etc?) 
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4. Have you had any problems in ooming to class? (i.e., getting 

away due to work load, absentees in your deparUient , supervisors 
ccnplaining, etc.) 



5. Where have you seen the roost inproveroent in your reading? 



6. What suggestions cb you have to inprove class time? 



7. Would you like to see the Reading Inprovement program continued? 

Explain. 

8. Do you want to continue in the Reading Improvement prograirt? 

9. Do you feel that you have achieved any of the goals you set for yourself 
at the beginning of the program? Explain. 

10. Hew would you make the Reading Improvement program better? 



Instructor Survey: 

Name: 
SS# 

Address: 
Phone: 

Educational history: 
Work history: 

1. How much pre-service training did you receive? 

2. Was your training sufficient? 

3. How could it have been iirproved? 

4. Did you receive enough classroom support in the initial class periods? 

5. Was the planning and preparation for ARC start up effective? 
What suggestions could you make for start up at future sites? 

6. What is the most effective way you have found to interview, enroll, and 
place (level) a student? 

Which of our present onrollitent procedures do you feel could be 
eliminated, replaced, or streamlined? 

7. Has the equipment (corputers, cassette players) been consistently 
operational? 

Hew could the equipment be improved? 

8. Was your classroom area large enough? Was it arranged in a usable 
manner? Did students have space to work? Was there enough light? 

How could your classroom space be inproved? 
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9. Did you have enough classroan supplies? (paper, pencils, clips, staples, 
etc.) 

What other supplies did you need? 

Did you purchase inaterials or supplies on your own? 
If so, v/iafc did you purchase? 

10. Did you find the curriculum well developed and easy to follow? 
Explain. 

11. What iinprovements and/or additions would you suggest to the curriculum? 

12. HcM did the softi^^are and printed material integrate into the curriculum? 

13. Was l)e curriculum flexible? Were additions and deletions nade to 
supplement and in^^rove as the year progressed? 

14. Do you feel that the software used in the program was appropriate? 

15. UcM could software be iitproved? 

16. Do you feel that the oonputers are a significant aid in the classroan? 

17. Hew could they be better used? 

18. Did you use volunteers in your class? 

19. What were the duties assigned tutors? 

20. What suggestions do you have for the use of tutors in literacy programs? 

21. What procedures did ^£Od use for evaluating students? 
Whidi procedures do you feel were the most effective? 

22. Hew do you perceive the students* feelings about rethods used for 
evaluation? 
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23. What kinds of student feedback about their evaluations did you receive? 

24. Did you get to knew your students well? 

25. Were the counseling sessions helpful? 

2G. How did students seem to feel about individual sessions? 

27. What kinds of changes did you observe in students over the year's time? 

28. Was the contact person(s) at the plant site helpful? 
Explain. 

29. Were there any yi.oblems with students leaving the v;orksite to cane to 
class? 

30. Was plant management supportive? 

31. Hew much time (average) did you spend preparing for class each week? 

32. How did you plan for your classes? How did you keep up with each 
student's progress? 

29. How could the Reading Improvement Prograra be inproved? 

30. Why do you feel the RIP has been so successful? 

31. What specific reccmmendations would you make? 

36. What are tiie strengths of the RIP? 
Weaknesses? 

37. What recommendations for future inplementation would you maKe? 
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File: ARC Data Base 
Report: DCC DATA REPORT 



Plant 


Age 


Race 


Sex 


Educ. 


Attendan 


Chr 6 


23 


w 


f 


12 


20.50 


Chr 6 


20 


w 


m 


9 


11 ,50 


Chr 6 


53 


w 


f 


10 


38.50 


Chr 6 


42 


w 


f 


12 


49.50 


Chr 6 


21 


w 


f 


8 


40.50 


Chr 6 


23 


v; 


f 


11 


46.50 


Chr 6 


22 


w 




9 


45.50 


Chr 6 


32 


w 


£ 


7 


11 .50 


Chr 6 


26 


w 


£ 


9 


44.50 


Chr 6 


37 


w 




8 


44.50 


Chr 6 


35 


w 




8 


50.50 


Chr 6 


58 


w 




7 


50 . 50 


Chr 6 


29 


w 


m 


9 


24.00 


Chr 6 


44 


w 


m 


9 


28.00 


Chr 6 


19 


w 


m 


8 


2.00 


Chr 6 


24 


w 


m 


8 


2.0C 


Chr 6 


24 


w 


F 




3.00 


Chr 6 


29 


w 


M 


9 


17.00 


Chr 6 


21 


w 


m 


9 


2.00 












532.00 


Chr 1 


24 


w 


m 


12 


13.00 


Chr 1 


30 


w 


m 


10 


41 .50 


Chr 1 


53 


w 


m 


2 


37.50 


Chr 1 


32 


b 


m 


12 


16.50 


Chr 1 


48 


w 


£ 


12 


45.50 


Chr 1 


60 


w 


m 


5 


41 .50 


Chr 1 


30 


w 


m 


9 


15.50 


Chr 1 


42 


w 


m 


4 


45.50 


Chr 1 


30 


w 


m 


0 


18.50 


Chr 1 


28 


w 


in 


8 


36.00 


Chr 1 


31 


w 


f 


9 


18.50 


Chr 1 


28 


w 


£ 


8 


43.50 


Chr 1 


23 


w 


m 


8 


14.50 


Chr 1 


40 


w 


m 


9 


26.50 


Chr 1 


53 


w 


m 


0 




Chr 1 


50 


w 


£ 


-7 


20.50 


Chr 1 


27 


v; 


L 


9 


32.50 


Chr 1 


22 


w 


£ 


8 


12.50 


Chr 1 


47 


w 


m 


9 


18.00 


Chr 1 


42 


w 


£ 


12 


20.00 


Chr 1 


26 


w 


m 


12 


16.00 


Chr 1 


38 


w 


£ 


4 <^ 
1 ^ 


14.00 












561 .00 


LFC 


43 


w 




7 


50.00 


LFC 


39 


w 


m 


0 


50 .00 



XXV ii 



Page 

Date enroll Date dropped Reason drop 



Sep 


23 


87 


Mar 


88 






Sep 


30 


87 




31 


88 

UO 




Sep 


?3 


87 










Sep 


23 


87 










Sep 




87 


Ju 1 


90 


PP 
OO 




Sep 




fl7 










Sep 
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9 4 
^ • *i 


4n s 




^0 


P7 


7i 1 1 
OU 1 




PP 

DO 


• 


4fi ^ 


Coo 


^0 


fl7 








1 8 


4^ ^ 


Coo 


^0 


P7 








3 n 




Coo 


^0 


P7 








o . ^ 


44 


oep 




P7 








3 n 


oU . o 


oep 


^0 


P7 
0 ( 








o . u 


OU • o 


oep 


^.o 


0 ( 












r eo 


Q 

0 


PP 










17.0 


Jun 


1 


88 








25.6 


455.5 














1 .7 


41 .5 


Seo 


24 


87 








2.0 


37.5 


Sep 


24 


87 








4.0 


45.5 


Sep 


24 


87 








6.9 


45.5 


Seo 


24 


87 








1 .2 


36 .0 


Seo 


24 


87 








1 . 1 


43 .5 


Sep 


24 


87 








1 .2 


32.5 


Sep 


24 


87 










18.0 


May 




88 








.8 


20 .0 


Mar 


3 


88 








.2 


16.0 


Mar 


in 


88 








19. 1 


336 . 0 














1 .3 


50.0 


Sep 


22 


87 








.2 


51 .0 


Sep 


22 


87 








1 .0 




Coo 




P7 








1 . 5 


49 n 


Coo 




P7 








2 4 




Coo 




P7 








P 7 




Coo 


99 


P7 








. 8 




Coo 


99 


P7 








1 . 4 


50 .0 


Sep 




87 










51 .0 


Seo 




87 








1 . 8 


45 . 0 


Sep 


99 


87 








1 . 1 


50 . 0 




99 


87 








1 .6 


31 n 




9f^ 


PP 








2.5 


32.0 


Jan 


26 


88 








8.3 


605.0 














9 4 




Nov 


OCT 


P7 








,7 


42.5 


Sep 


22 


87 








1 .0 


30 .5 


Sep 


22 


87 










34.5 


Sep 


22 


87 










40. C 


Dec 


2 


87 








3.0 


8.5 


Sep 


22 


87 


Jan 


6 


88 


1.5 


41 .5 


Sep 


22 


87 


Aug 


31 


88 




35.0 


Dec 


2 


87 








1 .6 


7 . 5 


Sec 




8? 


Nov 


30 


87 




26.0 


Mar 


90 


88 








0.2 


2^9.0 


















c 














3c ^ 5 


Sec 




a~ 









xxviii 



75 



File: ARC Data Base 

Report: DCC DATA SUMMARY 

Selection: ABLE Pretest is noc blank 

and Post test is not blank 

Plant Age Race Sex Educ ABLE Post 



Page 



GAINS Attend Date enroll Date drc. 



NV 


22 


v 


TTl 
111 


1 1 
1 1 


^ • O 


O 7 




NV 


oo 


w 


m 


P 








NV 




K 

IJ 


L 


1 ^ 


D • u 


• b 


1 . 5 


MV 


CO 


w 


m 


/ 


I • U 


2 • 2 


1 . 2 


NV 


>4 1 

^ 1 


w 


m 


Q 

o 


3 . 0 


4.0 


1 .0 


MV 
ri V 




w 


m 


D 




1 .0 


- 1 .0 












1 r . 5 


23. A 


5.9 


Harper 




w 


r 


V 


o .2 


6.0 


.8 


Harper 




w 


r 


o 




2.4 


2 . 4 




DO 


w 


m 


A 

H 










9P 


w 


T 


1 '5 


o 


T . 0 


2. 1 


H;^ po^ p 

ex L ^ w L 




w 


m 


Q 


1 n 


1 • 1 


. 1 


Harper 


32 


w 


m 


9 








Harper 


37 


w 


m 


8 








Harper 


22 


w 


m 


5 


4,0 


6.0 


2.0 


Harper 


25 


w 


in 


1 ? 




o . y 


1 o 


Harpfet' 


33 


w 


m 

'1 


7 






Harper 


25 


w 


HI 


1 9 


1 n 


A Q 
H . O 


o o 
O . O 


Harpe r 


47 


w 


HI 


o 








Ha po^ p 


20 


w 


111 


1 n 


A Q 


c n 
o • U 


1 .2 






n 


m 


es 1 


o . U 


4 . 7 


1 .7 


Ha pr>o p 




w 


m 




b • 2 


5 • 7 


.5 












• o 


49 . 6 


15.8 


ws 




w 


c 

L 




o • 2 


9,0 


3.8 




H ( 


w 




Q 
O 


o . 7 


9,0 


.3 






w 


m 


o 




1 .2 


1 .2 


ws 

ft w 






m 


7 

I 


^ • ^ 


4 . 8 


2.6 


WS 




w 


L 


1 9 


2l 7 


y . u 


4 . 3 


ws 


62 


w 


HI 


Q 


y • u 


O {\ 

y . u 




ws 


4 1 


h 


TTl 

ill 


1' 


A O 

^ • y 


o . U 


1 . 1 


ws 


51 


w 


f 




4 n 
T • u 


^ . b 


. b 


ws 


58 


K 


HI 


D 


A n 


o . u 


2 . 0 


ws 


46 


w 




1 


o • ^ 


o n 

y • u 


3 . 8 


ws 




h 


TTl 
Hi 


1 1 
1 1 


Q 7 


o n 

y . u 


. 3 


ws 


34 




HI 


1 1 
1 1 


^ 1 


O . 4 


. 3 


ws 


55 


w 


HI 


7 


p n 


Q y1 
O . 4 


. 4 


ws 




w 


L 


Q 


o • U 


6 • 0 




ws 




w 


M 


Q 


4 . O 


6.0 


1 . 5 


ws 


1 


w 


z 


1 U 


y . u 


9.0 




ws 

ff w 


1 


w 


m 


Q 
O 


O • 2 


6.0 


.8 


ws 

ff J 


1 p 


w 


m 


o 


3 . 4 


7,2 


3.8 


ws 

fT w 


oo 


w 


m 


Q 
O 


O • U 


9 . 0 


3.0 


ws 


35 


w 


m 


10 


2*4 


4.0 


1.6 


ws 


44 


w 


m 


8 


6.0 


8.0 


2.0 


ws 


18 


w 


m 


8 


7.2 


7.5 


.3 


ws 


21 


w 


m 


9 


2*8 


5.2 


2.4 


ws 


36 


w 


m 


9 


2.4 


2.5 


. 1 


ws 


45 


b 


f 


7 


1.8 


2.9 


1.1 


ws 


26 


w 


m 


/ 




2.7 


2.7 


ws 


33 


w 




o 


3.8 


9.0 


3.? 


ws 


2S 


w 


m 


8 


2.5 


2.S 


. o 


ws 


23 


w 




12 


9.0 


9.0 
















7e 





36.5 
37.5 
38.5 
37.5 
32.5 
38.5 
293.0 

39.0 
49.0 
40.0 
46.0 
45.0 
48.0 
51 .0 
51.0 
47.0 
46.0 
47.0 
21.0 
39.0 
24.0 
49.0 
642.0 

40.5 
40.5 
46.5 
39.5 
37.5 
40.5 
39.5 
49.5 
45.5 
41.5 
33.5 
47.5 
44.5 
47.5 
8.0 
17.0 
48.5 
47.5 
38.5 
48.5 
14.0 
30.5 
48.5 
46.5 
48.5 
47.5 
41.5 
50.5 
40.5 



Sep 22 87 
Sep 22 87 
Sep 22 87 
Sep 22 87 
Sep 22 87 
Sep 22 87 



Oct 
Oct 



Sep 24 87 
Sep 27 87 
1 87 
8 87 
Sep 24 87 
Sep 24 87 
Sep 24 87 
Sep 24 
Sep 24 
Sep 24 87 
Sep 24 87 
Sep 24 
Nov 11 
Apr 6 
Sep 24 



87 
87 



87 
87 
88 
87 



Sep 29 
Sep 5 
Sep 22 
Sep 22 
Sep 22 
Sep 29 
Sep 22 
Sep 23 
Sep 22 
Sep 29 
Sep 30 
Sep 29 
Sep 23 
Sep 29 
May 3 
Apr 24 
Sep 30 
Sep 30 
Sep 30 
Sep 30 
Nov 4 
Sep 22 
Sep 30 
Sep 29 
Sep 22 
Sep 29 
Sep 
Sep 
Sen 



23 
29 

30 87 



87 
29 
87 
87 
87 
87 
87 
87 
87 
87 
d7 
87 
87 
87 
88 
88 
87 
87 
87 
87 
87 
87 
87 
87 
37 
87 
8V 
87 
87 



Feb 88 



Aug 28 8 



Jul 88 



Jan 88 
Aug 31 88 



File: ARC Data Base 
Report: DCC DATA SUMMARY 



Selection: 


ABLE 


Pretest 


is not 


bl ank 


and 




Post 


test is 


not blank 


PI ant 


Age 


Kace 


Sex 


Educ 


ABLE 


Post 


WS 


40 


w 


m 


12 


9.0 


9.0 


ws 


27 


w 


m 


12 


3.9 


4.8 


WS 


23 


w 


m 


8 




1 .6 


ws 


46 


o 


m 


9 




.8 


ws 


45 


w 


m 


6 


4.0 


6.6 












161 .6 


210.9 


Occ 1 


23 


w 


f 


7 


3.0 


3.9 


Occ 1 


26 


w 


m 


9 


4.8 


6.0 


Occ * 1 


37 


w 


m 


8 


1.0 


1.4 


Occ 1 


40 


w 


m 


6 


3.3 


3.7 


Occ 1 


44 


w 


m 


6 




UCC 1 




D 


m 


y 


7.5 


7.5 






w 


f 


2 


4.2 


4.2 


Occ 1 


55 


W 


m 


2 




1 .J 


Occ 1 


38 


W 


m 


7 


2.0 


2. . 


Occ 1 


36 


W 


IT 


3 


4.5 


6.1 


Occ 1 


55 


W 


m 


3 


6.0 


8.0 


Occ 1 


37 


w 


m 


10 


6.0 


8.7 


Occ 1 


41 


b 


f 


10 


4.5 


8.0 












46.8 


61 .5 



GAINS 



Page 



Attena Date enrol 1 Date drop 





18.0 


Map 




PP 


.9 


11.0 


Map 


1 ^ 
1 o 


PP 


1 . 6 






3n 


PP 
OD 


.8 


37.0 






PP 
OO 


2.6 


32.0 


Sep 




fl7 

O 1 


49.3 


1312.0 








.9 


46.0 


Oct 


1 


87 


1.2 


30.0 


Sep 


24 


87 


.4 


47.0 


SeD 


24 


87 


. 4 


41.0 






P7 
O 1 




49.0 


Sep 


24 


87 




43.0 


Oct 


1 


87 




42.0 


Sep 


24 


87 


1.1 


44.0 


Sep 


24 


87 


.9 


44.0 


Sep 


24 


87 


1.6 


48.0 


Sep 


24 


87 


2.0 


26.0 


Mar 


31 


88 


2.7 


27.0 


Mar 


31 


88 


3.5 


3.0 


Sep 


24 


87 


14.7 


490.0 









Oct 29 87 



447.7* 606.6-* 158. 9# 4431.5* 



77 



File: ARC Data Base 
Report: DCC Slosson Summary 



Select! on: 


#2 


is not blank 






and 




#3 


is bl ank 






ana 




#4 


is blank 






r 1 an t 




Race Sex 


Educ ^ 


osson 


#2 


cnr o 


23 


w 


f 


12 


4 . 8 


"~ ~ ~" ~ 

5 , 8 


ou ^ 


20 


w 


m 


9 


8.0 


9.0 


Cnr 6 


29 


w 


m 


9 


2.3 


2.8 












15. 1 


17.6 


Cnr 1 


24 


w 


m 


12 


1.7. 


2.3 


Chr 1 


30 


w 


m 


9 


3,4 


3.8 


Chr 1 


30 


w 


m 


0 


.2 


.5 


Chr 1 


31 


w 


f 


9 




2.7 


Chr 1 


23 


w 


m 


8 


1.4 


1 .6 


Chr 1 


53 


w 


m 


0 


.2 


.3 


cnr 1 


50 


w 


r 


7 


3.6 


4.6 


v^nr 1 




w 


i 


8 


9.6 


9.8 




H ( 


w 


m 


9 


1.1 


8.9 


Chr 1 


38 


w 


f 


12 




9.4 












27.8 


43.9 


r Fr 




w 


m 


0 








o ( 


w 


f 


9 


8.8 


9.2 




1 Q 
1 O 


w 


m 


8 


7.8 


8.9 


v^nr o 


1 o 
1 V 


w 


m 


9 


8.0 


8.8 












24.6 


26.9 


Harper 




w 


m 


3 






Harper 


47 


w 


m 


( 


7.8 


8.3 












7.8 


8.3 


ws 


41 


w 


m 


9 


3 . 4 


3.3 


vs 


21 


w 


m 


9 


2.8 


2.9 


wo 




b 


f 


1 1 


8.7 


8.6 


Wo 


22 


w 


m 


9 


2.3 


2.2 


WG 
Wo 


62 


w 


r 


Q 
O 


8. 1 


8.7 


Wo 


O 1 


w 


F 


10 


7. 1 


9.0 


WS 


9 1 


w 


m 


9 


4.3 


2.8 


ws 


27 


w 


f 


1 o 

1 ^ 


9 . 4 


9 . 8 


ws 


40 


w 


m 


12 


9.4 


9.4 












55.5 


56. 


Occ 1 


23 


w 


f 


8 


3.4 


4.2 


Occ 1 


42 


b 


m 


9 


.5 


.8 


Occ 1 


20 


w 


m 


10 


3.8 


4.4 


Occ: 1 


50 


w 


m 


7 




.1 


Occ 1 


24 


w 


f 


9 


6.0 


6.6 












13.7 


16.1 












144.5^ 





Page 1 





At tend 


Date enrol 


Date drop 





















— ." 


1 . U 


20 • 5 


Sep 


23 


87 


Mar 


88 




1 .0 


11.5 


Sep 


30 


87 


Jan 


31 




. 5 


24.0 


Jan 


6 


88 


Jul 


20 


8f 


2.5 


56.0 














.6 


13.0 


Sep 


24 


87 


Jan 


31 


»•{ 


.4 


15.5 


O A r> 

oep 


OA 


O ( 


£ eD 


2c 




.3 


18.5 


Sep 


24 


87 


Apr 


88 




2.7 


18.5 


Sep 


24 


87 


Apr 


88 




• 2 


14.5 


Sep 


24 


87 


Jan 


31 


8£ 


• 1 


13.5 


Sep 


24 


87 


Feb' 


88 


-. 


1 .0 


20 .5 






O ( 


rjay 


oo 
oo 




.2 


12.5 


Sv^ 


24 


87 


Feb 


29 


oc 


1 .2 


18.0 


May 


5 


88 










1 4 . U 


Jun 


25 


88 








io . 1 


1 58 • 5 
















50.0 


Sep 


22 


87 










bU . U 
















1 ^ . U 


Dec 


2 


87 


Mar 


30 


8F 


1 . 1 


9 . 0 


Aug 


13 


88 


Sep 


7 




• 8 


12.0 


Jun 


21 


88 








2 . 3 


33 . 0 
















21 . 0 


Sep 


24 


87 


Feb 


88 




.5 


27.0 


UC L 


i 
i 


O ( 


Aug 


24 




.5 


48.0 














- . 1 


28 . 5 


Sep 


30 


87 


Aug 


28 


1 ) 


A 

. 1 


18.0 


Nov 


3 


87 


May 


88 




- . 1 


21.5 


Sep 


29 


87 


May 


17 


88 


- . 1 


20 . 5 


Sep 


29 


87 


Apr 


88 




. 6 


22 . 5 


oep 


oU 


O ( 


Apr 


17 


i J 


1 .9 


17.0 


Apr 


24 


88 








-1.5 


23.5 


Sep 


22 


87 


Apr 


88 




.4 


20 .5 


Sep 


29 


87 


Mar 


88 






18. C 


Mar 


9 


88 








1.2 


190.0 














.8 


23.0 


Sep 


24 


87 


May 


88 




.3 


18.0 


Sep 


24 


87 


Feb 


88 




.6 


32.0 


Sep 


24 


87 


May 


88 




.1 


17.0 


Oct 


1 


87 


Mar 


88 




.6 


18.0 


Oct 


1 


87 


Mar 


88 




2.4 


108.0 














25, 0^ 


643 , 5if 















70 
xxix ' 



File: ARC Data Base 
Report; DCC Slosson Suirimary 



Selection: 


#2 


is 


not blank 






and 




#3 


Is 


not blank 






and 




#4 


is 


blank 






Plant 


Age 


Race Sex Educ Slosson 




Chr 6 


21 


w 


f 


p 


n 

o • u 


7.1 












6.0 


7.1 


Chr 1 


32 


h 




1 9 


O • Z 


4.2 


Chr 1 


40 


w 


m 


9 


1 7 


2.5 


Chr 1 


42 


w 


f 

L 






8.4 


Chr . 


26 


w 




12 


2 9 














1 ^ n 


19.1 


LFC 


40 


b 


f 


10 


^ • o 


2.8 


LFC 


26 


w 


m 


8 


1 Q 


2.7 












4 . 4 


5.5 


Chr 3 


21 


w 


',T1 


12 


7.4 


8.8 


Chr 3 


37 


b 


f 

L 






8.5 












1 T • o 


17.3 


WS 


58 


b 






^ • o 


o . ^ 


WS 


2" 


b 


m 


11 


5.8 


9.9 


WS 


33 


w 


f 


9 


5.7 


5.7 


WS 


22 


w 


M 


8 


3.1 


4.0 


WS 


38 


w 


m 


5 


3.6 


4.5 


WS 


20 


w 


f 


8 


6.5 


8.6 


WS 


34 


w 


m 


8 


5-0 


6.5 


WS 


20 


w 


m 


12 


4.7 


6.2 


WS 


27 


w 


m 


12 


2.9 


3.2 












41.9 


53.8 


Occ J 


24 


w 


m 


10 


4.2 


4.5 


Occ 1 


26 


w 


m 


8 


3.2 


4.1 


Occ 1 


55 


w 


m 


3 


5.9 


7.0 


Occ 1 


37 


w 


m 


10 


6.7 


8.5 












20.0 


24.1 



101. 6# 126.9^ 



Page 



GAINS 


Attend 


Date enrol 


Date clro{ 


1.1 


40 .5 


Sep 


23 


87 


Jul 


20 


8: 


1.1 


40.5 














1 n 
1 . U 


16.5 


Sep 


24 


87 


Feb 


28 


8: 


.8 


26.5 


Sep 


24 


87 


May 


88 




1.2 


20 .0 


Mar 


3 


88 








1.1 


16.0 


Mar 


10 


88 








4.1 


79.0 














.3 


31 .0 


Jan 


26 


88 








8 


32.0 


Jan 


26 


88 








1.1 


63.0 














1.4 


37.5 


Sep 


22 


87 


Aug 


88 






. U 


Oct 


■ 6 


87 


Aug 


88 




3.0 


60.5 












.6 


45.5 


Sep 


22 


87 








4.1 


33.5 


Sep 


30 


87 










47.5 


Sep 


29 


87 








.9 


8.0 


May 


3 


88 


Jul 


88 




.9 


40.5 


Sep 


30 


97 








2.1 


36.5 


Sep 


30 


87 


Aug 


3 


ei 


1 .5 


29.5 


Sep 


23 


87 


Aug 


3 


8£ 


1.5 


33.5 


Sep 


22 


87 


Jul 


88 




.3 


11.0 


Mar 


16 


88 








11.9 


295 . b* 














.3 


31 .0 


Oct 


27 


87 


Jul 


88 




.9 


29.0 


Sep 


29 


87 


Jul 


88 




1.1 


26.0 


Mar 


31 


88 








1 .8 


27.0 


Mar 


31' 


88 








4.1 


113.0 















25.3^ 641.5^ 



79 



Fi le: ARC Data Base 

Repo : DCC Slosson Summary 

Selecwion: #2 Is not blank 



and ^3 Is not blank 

and nA Is not blank 







Race 


Sex 


Kduc 


SI osson 


»'! 


Chr 6 


53 


w 


f 


10 


7.4 


9.3 


Chr 6 


42 


w 


f 


12 


6.5 


9.2 


Chr 6 


23 


w 


f 


11 


3.7 


4.8 


Chr 6 


22 


w 


m 


9 


2. 1 


3.0 


Chr 6 


26 


w 


£ 


9 


4.6 


5.9 


Chr 6 


37 


w 


m 


8 


8.4 


9.8 


Chr 6 


35 


w 


£ 


8 


6. 1 


9.4 


Chr 6 


58 


w 


£ 


7 


7.8 


9.5 












46.6 


60.9 


Chr 1 


30 


w 


m 


10 


2.3 


3.5 


Chr 1 


53 


w 


m 


2 


1.4 


3.0 


Chr 1 


48 


w 


£ 


12 


8.4 


9.3 


Chr 1 


60 


w 


m 


5 


. 1 


.2 


Chr 1 


42 


w 


m 


4 


4. 1 


9.0 


Chr 1 


23 


w 


m 


8 


2.9 


4.5 


Chr 1 


2B 


w 


£ 


8 


2.6 


4.8 


Chr 1 


27 


w 


£ 


9 


7.3 


9.5 












29.0 


43.8 


LFC 


43 


w 


m 


7 


3. 1 


4.3 


LFC 


55 
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BROYHILL FURNITURE INDUSTRIES, INC- 

Reading Iroprovement Program 
Evaluation 



Name : 



Titl^: 



Location : 



Our first year with th Reading Improvement Program is nearly 
at an end. In order o nelp us properly evaluate the success 
of our program and to help us in making plans for the future, 
we ask that you fill out this evaluation. Please feel free 
to make any comments or offer any suggestions for improvement. 
Thank you for your help* 

Please check the appropriate response and/oi comment in the 
space provided: 

1. Do you believe the Reading Improvement Program has been 

beneficial to Broyhill employees? 'les No 

Please explain : 



2. In your opinion, how has the program been received by 
Broyhill employees ?_ 



3. Do you feel Droyhill middle managers (department managers, 
foremen) are supportive of the Reading Improvement Program 
Yes No Plear-e explain 



4. How do you believe Broyhill employees have most benefited 
from the Reading Improvement Program?^ 



8S 

XXX 



5. 



How do you believe Broyhill as a company has most ber^^^ited 
from the Reading Improve-nent Program? 



6. Would you recommend continuing the Reading Improvement 
Program? ^Yes No 

Please explain : 



7, Do you have any other comments or suggestions for improvement? 



Thank you for your time! 

Name 
Date 
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BROYHILL FURNITURE INDUSTRIES, INC. 



Reading Improvement Program 
Supervisor Evaluation 

Plant 

Student 

Department 
Supervisor 



Our first year with the Reading Improvement Program is nearly 
at an end. In order to help us properly evaluate the success 
of our program, we ask that you fill out this evaluation 
on the above mentioned student. Please be honest, and add 
any comments or suggestions for improvement. Thank you for 
your help. 

Please check the appropriate response and/or comment in the 
space provided: 

1. Has the employee's production improved since joining 

the Reading Improvement Program?' Yes No No Change 

2. Has the quality of the employee's work improved since 
joining the Reading Improvement Progv am? 

""'"^s No No Change 

3. Has the employee's attendance improved since joining 
the Reading Improvement Program? 

Yes No No Chang- 

A. Have the employee's safety habits improved since joining 
the reading Improvement Program? 
Yes No No Change 

5. Has the employee's overall attitude improved since joining 
the Reading Improvement Program? 

Ye3 No No Change 

6. Does the employee enjoy attending the classes? 

Yes No Don' Know 



7. Have t.be clai;seb helped your employee in any specific 
ways? Yes No Explain: 



8, Are you aware of any positive effects the program has 

had on your emplDyce's after-work activities and interests? 
Yes No Explain 



XXX i 



) 



Supervisor Evaluation 
-Page 2 ) 



9. In your opinion, what is the best thing about the Reading 
Improvement Program? 



10. Would you encourage other employees in your department 

to join the Reading Improvement Program? Yes No 

If no, why not? 



11. Please make any comments or offer any suggestions for 
improvement : 



Thank you for filling out this evaluation ^ 

SupervisoL 



(sign) 
Date 
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Broyhiil Furniture Industries, Inc. 




Brorhill Pvlu Lenoir, North CAroiin« 28633 (704) 758*3212 



IROYHIU 



C£.GL-rrER 

Presidenj. Chief Execuiive Officer 



November 3, 1988 



Ms. Martha Hollar 
Director, Adult Basic Education 
CALDWELL COMMUNITY COLLEGE 
P. 0. Box 600 

Lenoir, North Carolina 28645 



Dear Ms. Hollar: 

During this past year, Broyhiil Furniture Industries, Inc., and 
Caldwell Community College and Technical Institute have been 
involved in a joint project designed to improve reading levels. 
This has involved over 160 Broyhiil employees. After completing 
more than 40 hours of instruction, the evaluation results show 
marked improvement xn the reading scores of those involved. 

The program has received strong support from Broyhiil personnel 
at all levels. When the program was first announced last November, 
over 400 emplc aes volunteered to be tested and admitted into the 
program which is a strong indication of employee support. It 
should be noted the employee drop-out rate in the program has 
been very low which also shows good employee coramivjnent . 

Over the past several years Broyhiil has made changes in its 
manufacturing processes, adding many new sophisticated machines. 
Our .company will need a highly skilled work" force to be able to 
continue this upgrading. We Relieve the reading improvement 
program will help provide us with that skilled work force. 

\fter completing one year with the program, Broyhiil fully supports 
the program and has decided to expand the project:. Currently two 
additional community colleges are working with Broyhiil to make 
the program available to personral at two additional plants. 

The Reading Improvement Program is a real benefit: to Broyhiil 
and Broyhiil employees illustrating the type of college/business 
relationship that cq^ be very beneficial. Our experience has 
been very positive and will hopefully be one of many other joint 
programs betwsen Broyhiil and CCC&TI* 



Sincerely, 




C 



E. Gun ,er 



CEG/wh 



xxxii 
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SUMMATIVE EVALUATION REPORT 

"Workplace Literacy Project" 

A cooperative project between Caldwell Community College and 
Technical Institute and Broyhill Furniture Industry, inc. 

Funded by: Appalachian Regional Commission and 
North Carolina Department of Community Colleges - 
Adult Basic Education Special Project Funds 

MODEL COOPERATIVE INDUSTRIAL LITERACY PROJECT 



BACKGROUND INFORMATION 

The illiteracy rate in the Appalachian region is extremely 
high. Literacy is becoming increasingly important to 
employability in this region as new, more highly skilled 
industries move in, and as traditional industries upgrade their 
equipment with machines requiring higher skills. 

Recognizing the reed to be able to train or retrain its 
workforce as new technology is integrated in its existing 
plants, Broyhill Industries, in cooperation wi^-h Caldwell 
Community Collene and Technical Institute, initiated a program 
to upgrade the basic reading skills of its employees. 

After agreement by both parties concerning the importance of 
this project and the need to use technology to assist with 
instruction, the college began looking for a funding source to 
equip with computers the reading labs established at Broyhill 
plants. Because of the significance of this project to the 
region, the Appalachian Regional Commission funded a workplace 
literacy project zo develop a model for literacy providers and 
industry. The North Carolina Department of Community Colleges 
funded from Adult Basic Education Special Project funds an 
evaluation and dissemination companion component to the ARC 
grant . 

The implementation procedures used for this project were 
overwhelmingly successful. Despite the funding* ^^\ays and 
problems inherent with pioneering projects, the ^ .oject reached 
all objectives. This summative evaluation encompasses 
effectiveness of implementation procedures, student learning 
outcomes, and anti'^ipated transferability of the implementation 
model. 



xxxiii 



88 



IMPLEMENTATION 



Evaluation of implementation procedures revealed the 
following factors which most positively or negatively influenced 
carrying out project objectives: 



POSITIVE FACTORS 



I. Detailed prefunding planning by college literacy staff 
and industrial training personnel 
1* Clear project objectives identified 

2. Expectations/responsibilities of all parties 
(literacy provider, industry, students) spelled out 

3. Anticipated funding needed to implement project 

II. Instructional Staff 

1. Instructional staff selected who were: 

a. Committed to project objectives 

b. Challenged by nontraditional mode of 
instructional delivery 

c. Self-directed, caring persons 

d. Cognizant of basic educational learning 
theories 

2. Instructional staff provided pretraining and staff 
development activities 

a. 20 hours of pretraining 

b. 18--24 hours in-class training 

c. 12 hours of staff development 

3. Paid planning, coui.seling, and evaluaMori time 
j)rovided 

a. To utilize student class time a !(;aximum, 
detailed, individualized lesson plans were 
completed for each student prior to class 

b. Individual student counseling was h'ild on a 
rotating basis either prior to or following 
class 

c Daily student evaluations were completed prior 
to planning for next class 

d. Quarterly evaluations were completed prior to 
student/instructor setting short term goals for 
next two to three months 

III. Flexibility in Implementation of Project Procedures 

1. Changes made as student, instructional staff and/or 
industrial staff suggestions warranted 

2. Altered proposed timetable when needed 

IV. Commitment to Project Go?', by Service Provider and 
Industry 

1. Top management of both organizations understood, 
were committed to, and instructed respective 
personnel to do whatever was necessary to reach 
project goals. 

2. Low student/employee ratio to instructional st3ff 

3. Matched funding from outside sources 
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NEGATIVE FACTORS 



I. Delay of Funding Notification 

!• Changes in timetable resulted in not having all 
components in place when classes began 

2. Created stress for literacy and industrial staff by 
trying to speed up start up activities 

3. Caused frustrations for students because all 
components were no in place and running smoothly at 
class start-up 

4. Changes in tabletime resulted in evaluation reports 
and products being completed after funding year and 
no project funds to do these 

II • Underestimation of Time Needed to Complete Certain 
Tasks 

1. Underestimation of time needed to develop skills 
continuum r'jjsulted in under funding for completion 

2. Underestimation of time needed to develop mastery 
teste, and the time needed to get these into the 
management system resulted in not having the 
coK.ponents ready at class start up, 

III, Oulsiue Interruptions 

1. Requests for information/site visits from many 
parties created distractions for project staff. 

STUDENT OUTCOKES 

During and following the project year, students were 
evaluated ip several ways to determine student outcome. 
Standardized testing (Slosson Oral Reading Tests and Adult Basic 
Learning Evaluation), mastery tests, word lists, instruction 
evaluations, student and management surveys were used. Sv^udents 
were given the SORT on a quarterly basis and the ABLE at the 
beginning and at the end of the project. Test scores were 
related quarterly and, finally, yearly to student attendance. 
The final outcome showed an average gain of 1.4 years in an 
average of 42 hours of class attendance using the SORT. The 
ABLE post test validated this outcome with an average gain of 
1.5 years. Mastery tests aid word lists showed that even the 
few students who were unable to take the SORT or ABLE at the 
beginning or at the end had significantly improved their word 
recognition skills. 

Instructor, student, and management evaluation surveys were 
used to capture nonreading outcomes. Overwhelmingly, all these 
groups agreed that participation in the Reading Imorovemsnt 
Program had produced the following student outcomes: 

1. Students were more confident and had improved their 
self-esteems. 

2. Students had increased assertiveness, motivation and 
ingenuity in the workplace. 

3. Students had more positive attitude. 
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4. Work supervisors reported better attendance, decreased 
accidents and better job performance for many students, 

5, Many students reported that they were able to do many 
survival tasks for the first time or fell more confident 
doing them. 

ANTICIPATED TRANSFERABILITY OF IMPLEMENTATION MODEL 

The project staff feels that this model may be easily 
replicated. By following the suggestions and recommendations 
sited in the Handbook whica was developed as a result of this 
project, interested parties could duplicate this project or, by 
adapting the model to other identified goals and objectives, 
could establish a successful workplace literacy program. The 
crucial factor is that of the service provider and the industry 
deciding together the expected student outcomes and then 
following the implementation model, adapting, adding, or 
deleting components as appropriate. This model will work with 
projects dealing with low level readers learning to decode words 
or at the other end of the continuum with g ,d decoders who need 
to develop specialized workplace vocabularies or improved 
r«^^=*ding comprehension skills. 
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STATE OF NORTH CAROLINA 



Governor's Commission on Literacy 



JAMES G. MARTIN 
GOVERNOR 



W II Jam Friday 
Chainnan 



Richard H. Hagcmcyej 
Exccunvc Dircaor 



March 10, 1988 



Dr. Eric B* McKeithan, President 

Caldwell Conimunity College & Technical Institute 

P. 0. Box 600 

Lenoir, NC 28645 

Dear Dr. McKeithan: 

Congratulations! 

The panel of judges has selected the literacy program jointly sponsored 
Broyhill Furniture Industries, Inc. and Caldwell Canruunity College & 
Technical Institute^ as North Carolina's most outstanding program in the 
category of Erivate Sector Employer - Literacy Service Provider. 

The award will be presented by Governor Martin at the banquet and GALA 
event of the Greater Greensboro Open Pro Golf Tournament. 

Farther information regarding the feistivities will be sent by the GGO 
officials. 

Congratulations again for what you are doing for the citizens of 
North Carolina. 

SinceMtvl ^ 




R^hard H. Hagemey< 
Executive Director 



RHH/mj 




cc: Ken Graham 



Caldwell Conimunity College 



Chairman of the Board 
The Greensboro Jaycees 
P. 0. Box 900 



k Technical Institute 
P. 0* Box 600 
Lenoir, NC 28645 



Greensboro, NC 27402 



Suite 359. James K. Poik Building 



500 West Trade Strccf 



52 

Charlotw, Nonh Grolina 28202 



(704)342-6231 



College gets grant 



CaJdwell Community College 
and TecimicaJ Institute has re- 
ceived a grant totaling more 
Chan S90.000 from the AppaJa- 
chian Regional Commission. 

The news came from a spokes- 
man for the office of Rep. Cass 
BaJJenger. 

The grant could be instrumen- 
tal in esLibiishmg the college as 
a pioneer in literacy programs. 

The S90.697 grant, said Bal- 
lenger spokesman Max Zeale. 
will be used to help fund the col- 
lege's literacy programs, includ- 
ing AduJt Basic Education, and 
also to set up leannng cer.rers at 
some local factones in the area. 

Some BroyhiU Company fac- 
tones have been mentioned as 



possible wites for the learning 
centers. 

The college and loca? compa- 
nies involved. Zeale said, agreed 
to match the grant witli local 
funds. 

The learning centers that will 
be established in factones will 
be similar to the Adult Basic 
Education center in Lenoir Mall. 
They will aid in trainmg employ- 
ees to operate extremely techni- 
cal equipment. Zeale said. 

Offiaals from BroyhfC Indus- 
tries could not be reached for 
comment. . 

Dr. Enc McKeithan. president 
of the college, says he has not 
yet received notification that the 
grant has been received 
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Broyhiil, 
colleg-e 
combat 
illitemcj 

By SHIRLEY HUNTER 
Slut Wntcr 



Dokesmen for Broyhiil Indus- 
tn-. 1 and ^ildwell Ccmjnunnity 
COi^cge and Technical Institute 
confirmed Wednesday the col- 
lege and the company will be 
working jointly on a literacy pro- 
gram. 

Forty computers, similar to 
those at Adult Basic Education 
(ABLE) center in Lenoir Mall, 
win be placed in eight Broyhiil 
sights in Lenoir. 

Special software programs 
aimed at improving the reading 
of Broyhiil employees will be in- 
stitute-^. 

Instructors from CCCScTI wiU 

See LITER.\CY on page 14A 



Literacy- 



• Continued from page one 



act as guides for the literacy pro- 
gram. 

A $90,000 grant from the Appa- 
lachian Regional Commission 
(ARC) will help fund the pro- 
gram, which is first joint effort 
between the college and an in- 
dustry. 

If other industries see the pro* 
gram at work at Broyhiil, the 
chances of siniilar ones being set 
up at other companies is likely, 
5aid Gene Carpenter, dean of 
Continuing Education zt the col* 
lege. 

Bruce Hardy, vice president of 
operations at BroyhilL says the 
program should be successful 
with employees and manage- 
ment at BroyhiU. 

"We're concerned that we give 
our employees every oppomim- 



ty to improve themselves^" he 
said. 

Hardy said the program will 
also help the company by help* 
ing emplcyees understand in- 
structions and directions for ner; 
and complicated macliinen'. 

"We're competitive and have 
complicated machinery and we 
want our employees to 'jider- 
stand it with the least amount of 
confusion." 

. (iupenter said he hopes more 
businesses will join in the fight 
against illiteracy. He said the 
.college is looking to expand the 
computer program to other in- 
dustnes in the area. . 

He said he is not sure wheii the 
computers will be set up in the 
Broyhiil plants, but the program 
will start as soon as possible..' 
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Writing And Furniture 

Juifwm.r Not anymore. 



Juifwmtr Not anymore. 

•he slxth-grode level and 's b„ |,er 



way ^,0 earnlK„ a l.leh school Ul- 

Uroyhlll and CCC&TI oj/klnl, 
'ope ll.ls fall ,0 help even n S '? 
•l-e co.upanys /urnliure workers 

Around '"'Ills. 

Around Sepicmbcr. a ufcw cum 
Pulcr-oldcd Adull n, 
Education (ADI.E) reading Im^ 
Proveineut program Is to g "l undt 
way a. eight Iiroyhill a' „^ 



Making? 

Lenoir. 

The compony's puri i., ^« 
abllshlng .his n.ero' y'prog n U 
two old. „ wants to provTd « 
public service, bu, also, b'ecau'o o 
'""f" "e'y sophisticated 
equlpmen b-.tng used In the lurnl- 
•ure huluslry. sees a need lor mors 
employees able to work with new 
.•echuology ihal requires belft^ 
See imOYIIIlx Page i 
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BroyhiU Furniture, CCC&TI 
Cooperate On Literacy Program 



Continued From Page 1 

reading skills. 

Classes, which will be able to 
accommodate up to 150 a day, will 
be held during working hours, and 
employees will be paid at their 
regular rate while in class. 

Compv^ny and college officials 
believe integrating the class Into 
the workday — a «^ew concept in 
ABLE programming at Broyhill — 
will make classes fill up fast. 

Financing the 50 computers and 
eight instructors needed In the 
program is a $90,697 grant from 
the Appalachian Regional Com- 
mission (ARC) awarded to 
CCC&TI last week. 

The state and tlie college will 
provide additional $67|224 In 
matching contributions. 

And Broyhill will make an in- 
kind contribuUon of $85,056 to 
cover the cost of maintaining the 
sites, paying company personnel 
to supervise the programr printing 
and administering a placement test 
and paying leave to participants. 

The company's existing after- 
work reading program, offered In 
a traditional classroom setting, 
will continue from 3:30 to 5:30 
p.m. weekdays. 

Enrollment Is free for tradi- 
tional classroom and computer- 
aided ABLE programs at BroyhHI. 

The Idea of starting the new 
program at Broyhill stemmed frum 
CCC&TFs successful Introduction 
of computers last year in Its six- 
year-old ABLE program at Lenoir 
Mall, said Gene Carpenter, desn of 
continuing education at CCC^cTI. 
• "People are learning faster," he 
said...\Teople who are almosv. non- 



Department of Community Col-* 
leges. 

"You can see why literacy 
training is a major emphasis in this 
state," he said. "Areas with un- 
derdeveloped people aren't where 
people want to locate sophisti- 
cated industries. 

••Everybody's got a vested inter- 
est in devdoping human poten- 
tial." 

**It is truly a cooperative ven- 
tute between Caldweii Commu- 



nity College and Broyhill Indus- 
tries," Carpenter said. 

"Broyhill is committing a lot of 
their personnel time to help us do 
our job. This is a godsend to us." 

Carpenter recalled what Mary 
once said about learning to read. 
"She said, 'Now I can go to the 
grocery store and buy something 
without a picture on It.* •* he said. 
"I got goose bumps on my arms." 



instructor. Their reading levels are 
increasing phenomenally fast." 

Carpenter credited Martha Hol- 
lar, coordinator of the college's 
ba^ic skills centers, v/ith providing i 
tiie Impetus last winter to comput- 
erize ABLL programs at Broyhill. ! 

"We were In a staff reeting 
banging around Ideas In a lot of 
areas, and Martha started telling 
us about the success at Lenoir 
Malj,'* he said. ••She said, 
•Wouldn't It be nice to have com- 
puters in all of our classes?* " 

Company and college officials 
spent February and March work- 
ing on pn application for the grant, 
pooling ideas on how to implement 
and liiiance the program outside 
the grant 

For CCC&TI, the computer- 
based ABLE program at BroyhiU is 
more artillery to combat Illiteracy 
In Caldwell County^ 

According to 1980 U.S. Census 
Bureau statistics, 56% of people 
ages 25 and older in Caidwell 
County have recdved less than a 
high school education. 

That's higher than the state esti- 
mate of 45% and the national 
figure of 33%. 

Because most of those people 
have received little more than an 
eighth-grade education, they're 
presumed to h&ve severe difficul- 
ties reading, said Cy Lynn, public 
affairs representative of the N.C 
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^^''^li'Soun^ iPMt^Manaier;. BroyhiU ■Furniture ; :. 
uleceive'Top AiWairds: From Literacy Commission ' i;' ^^ 

StaH WriUr 



CCS improve tliclrVcading and other bnsic skills. 
r'. A Wake Cftunlv rnmSinri. nl'nrl* u '♦•- ir •^o^'njan^ley, 54-yearK)ld plant mnnoccr of 

red by the Govemnr*!i Pnm-. cmciu tthrc Other winnen Include 




1) " 



program cosponsorcd by the Governor's Com- 
.j mission on I Jtcrncy.'^Ji '.Ti 
, Gov. Jim Martin will pre- 
'.scnt plaques to the winners, 
;ncxt Tuesday -during Iho 
..Greater Greensboro Open 
"golf tournamcnf.*'' The 

Greensboro Jaycees; sponsor 
...of the golf tournament, •arc 
, cosponsorinft the - awards^ 

program, which attracted' 
:^morc than 50 nominations. •> 

:. Richard Ilagcmcycr; execi 
I utivo director of the Gover-I 
• no ' ' 

ary 



County industries. 
! At the . 106-emnloyre Kemp Furaltuhs, 40 
rhave gone through the propram and 10 have 
received high school equivalency diplomas. In 
eastern Wnkc County, of about 650 partlci- 
pants, 25.1^sludents have earned their high: 
[, school equivalency diplomas. 

•'I m excited about Ihc program," said Tar- 
' 'by WakeTechnl. 




^f.fffl rV.P'^y» vvho has been supported 
^yi»H \ Comnuinlly College and ar 



trial sitci to provide reading trainirig to 150 
employees on company time. 

Ij'e employees' aware ^, „„, 

own," said Drent Kincaid, Droyhiii's vice presi- 
leiit of operations. . . , i 

. . . «l 

• Vit Charlotte-Mecklenburg ''Cities In 
Schools'" school dropout-prftvention program.: 

• • llie City of Lexington. . " ; . i ; . 
• • Davidson County Schools and Davidson 
County Community College. • . . ^ .i • V) j m. 

• The Blue Ridge Reading Team In Spruce' 
Kj^' |.^: • :•)!•: -'-^ - 

Tlie International Association of Person 



t/r.r —""'"""7 v-^M.^K^ p,iu area Rotary Clubs. """.^^^ Employment Security Commission 

s<aited the program, i' In Raleigh, /i ;.. . . . }.■;/. , ,» 

' Y • • Time Inc/s "Time To Read'* program at 

.eir wnrV fpuf Mount Airy textile mills. • : :) • ■ ^ / 

On Ihuruday, the governor** commission 



rill iiiy wiicn wc siauc 
employees began to say thank „w„ 
. attendance got better and their work got bet 
- tor,*' 



■ine wo,kplcc5i.cn,cy' progmm, ^nd lionc, n i ''l "7 T^^^lH^Jlh^^ • Wi-" " '~ • " 



inston-Sftlem are sponsoring a Triad literacy 
conference in Greensboro to Increase area 
businesses* awareness of the illiteracy problem . 
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"When we first began using computers, we used primarily diiU-and- APPLE CURRI CULUM 

pracace software. Students like the instant f«:dback and the scores that G^'^np'^'^l 988^^'^'^'^^^ 

mark their improvement. They find the keyboard easier to use than a 
pencil and paper, and they're more willing to take risks with the computer 
because they're not embarrassed by mistakes they make on a machine. 

"Later we became interested in word processing because it's a more 
direct extension of the language experience. Smdents write more easily 
with word processing because they don't have to worry about their 
handwriting and they can make corrccnons without me5:ing up tc e page. 
The printed page looks so good that they want to vmtc more. We reel that 
writing is essential to literacy, so we try to include it in all subjects." 



In Business: 

Emp^x>yees Learn Basic Skills on the Job 

"On-the-job literacy programs offer our adult smdents two distmct 
advantages: they're convenient and economical. 

"In our classes at Broyhill Industries, for instance, enroU^i faaory 
workers receive their regular hourly wage to attend class for one hour 
every week. They can also come to the computer lab after work to smdy 
with the computers on their own rime. 

••V/e use an individualized approach that includes a combination of 
personal and computer-based inscmrtion. During class,- each student 
spends about half the rime working with a mtor or instruaor and the other 
half working alone at a computer Those with very low basic skills rely on 
the teacher for instruction and on the computer for pracricing new skills. 
Smdents widi skills at and above die fourth-grade level use die computer 

more extensively for both instruction and practice. Tlie more advanced ^. , .. „ 

smdents become, the more they're able to smdy and learn independently. J^^'Z'r^.J::^'^^^ /1| i=/ 

**We.uscalotof commercial software packages, and we've also **Vjr'- 
developed our own Apple n software to correlate with die reading* books 
in our core reading program. V * 

"One of the major reasons Broyhill supports our literacy program is 
that di'ey need employees who can read weU enough to learn how to " 
operate die company's new computerized equipment, Widi this goal in 
mind, the program seems to be working. After just 17 hours of 
instruction, smdents averaged 8-mondi gains in dieir reading levels.*" 



Imerviews: 
Martha Ervin-HoUar 
Basic Skills CoonSncaor 
BewhJaynes 

Corrpmer Curriculum Coorrimaior 
Caldwell Community College OTjd 
Tedmicallnstmae 

Lenott North Carolina • . , 
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THE CHRONICLE OF HIGHER EDUCATION 
October 5, 1988 



in More and More States, 
2-Year Colleges Are Asked 
to Teach Adults to Read 

By COLDIE BLUMENSTYK 
In Oregon lumber mills, in North Caroli- 
na shopping centers, and in Illinois pris- 
ons, community colleges are teaching 
adults how to read. 

Increasingly, state leaders art handing 
the responsibility for adult-literacy teach- 
ing to community colleges, which pnde 
themselves on service to non*traditionai 
students. 

In at least 15 states. :ommunity colleges 
are coordinating efforts to teach adults the 
basic skills needed to function in society. 

In some states the duty is mostly bureau* 
cratic — the colleges are designated as the 
agencies that disburse state and federal 
grants to (he schools, iibranes. and other 
agencies that have traditionally offered lit- 
eracy courses. 

But in others, the colleges have hards- 
on duties — training tutors, recruiting stu- 
Continued on Fast A28 
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Continued ffom Page A I 
Jcnis, unJ opernling the compiUcr- 
iittl reiMiing IdboruliMies where 
much of the lc;ichtng now lukes 
pluce. 

l.ilcr;icy Iniining is a role thai 
niuny cxpcifs fina iippiopnale und 
111051 co|lrj»o«: welcome, parlly be- 
cause it hclpb ihein pull in slate Jol- 
I:irs ant! Malnrc niiiong poliij- 
chins. 

Hy icadiint* aduhs loreaJ—anU in 
many cases ihcn offcrtiig programs 
lh;il help ihciii olilaiii a high Ichool- 
cqiiivolcncy thploiua^lhe colleges 
alMi aic hiiililiiig ;i poleulhil new slu- 
Jciil body ftir their more Iradiliotial 
course otlciin^^s. 

Sllll, hi sonic places. Ihc new role 
raises philtisophical questions over 
whether the leaching of such basic 
skills belongs under a college's jui is- 
diciion. It also ignites fears of tuif 
skiimlshes between schools and col- 
leges over control of budgets, pro- 
grams, and pet sonnet. 

Filling an Important Niche 

Community colleges aie hardly the 
only ptiiycis In the natituial campaign 
li> icach Ihc esliiimled 27 million 
Aoieiicans who canuni read ade- 
quately or master basic mathematics, 
i Jbia'itcs. pitvale businesses, foun- 
dations, piisons, and even comn»cr- 
cial tcleviMoii networks are involved 
in the eflort. 

Hut many experts say the coninm- 
nity colleges Hit an important niche. 

Conumuiily colleges are young in- 
stilnlions ami almost always olfer 
%)pcn admissions, says llarluira J. 
I lolmes. diicclor of the Adult I .ilcra- 
cy l»ioject at Itie lidiicalion Coimnis* 
hion of the Stales. 



They have the necessary teaching 
facilities and nheady opeiate on 
schcdnles dcMgncd to uccommodale 
woiking adiihs. she says. Ihey aho 
are in tune with the growing demand 
foi nioic otf-canipiis classes al v.'oik 
silos and comineicial hohi that cm 
br more convenient for older, vvoik- 
iiig siude:ils. 

More important. Ms. Ilulmes 
says, the colleges understand the 
need to use appropriate teaching ma- 
Icfials and to incoipoiate exercises 
that deal with adult ciuicurnb— such 
ai learning to wiile a ntiliiy eonip.iny 
about a billing error— so lh.it Hit 
giown iips don't feel as if they aie 
being tmight what their cbildien 
Icain. 

••YouVc not just talking about 
learning the altihabet/* she says. 

In some places, the t{v«Lsiion of 
whether communiny colleges are the 
right place to teach the basics of 
reading and mathematics has not 
been lesolved. 

In Illinois, for cxntnple, people arc 
objecting to a proposal from the state 
school superintendent to shift re- 
sponsibility for adult basic euiiealion 
from the public schools to the com- 
tnunity colleges. 

I he shift, which would require up* 
proyal from the (leneral Assembly, 
would make the Illinois Comnuinity 
College Board responsible for adniin- 
isf':ring the sttilc's $16 million adult 
basic-education program, although 
the aclnal classes would still be held 
in a variety of places, including 
schools. 

'•Social-service people quesiion 
whether a higher-eductilion system 
can be an advocate for the disadvan- 
taged," says Rodney I?. Dinges, co- 



ordinator of aduR-literacy programs 
for the Illinois Uoaid of Education. 

Others suggest that the colleges 
are inleTc^lcd in the shift because it 
could help them, under slate formu- 
las, to obt.iiii mote money for other 
pfograms i\\M do not bcnelit adult 
students. 

*It Becomes a Turf Baitle* 

**irs not li^c community colleges 
have not had an opportunity to show 
a good faith effort in the past,** says 
II. Jack Pfciffer. principal for adult 
und continuing education for the 
Springrield public-school system, lie 
says many community colleges have 
not used their discretionary re- 
sources for such programs. 

Ouvid U. Tierce, executive diicc- 
lor ol the Illinois Community College 
Board, says the shift would allow the 
state to pay i;.oreattcntion toils liter- 
acy efforts because the programs 
would get more **focus** from the 
community-college board than they 
now receive under the larger state 
board of education. 

lie dismisses the suggeslion that 
the institutions of higher education 
would be insensitive to the students' 
needs for insti uclion in the basics. 

Community colleges **are gelling 
their hands dii ty day inand day out," 
says Mr. ricrcc. 

**l haven*! seen much of an elitist 
attitude or viewpoint on the pari of 
the community colleges.** 

Clark Maxwell, executive director 
of the Hoard of Community Colleges 
in Florida and u foinier stale legisla- 
tor, understands ihc conflict. 

*']( becomes a luif battle. Thcy*ve 
got employees and programs,** Mr. 
Maxwell said of local school dis- 




North Carrllna's College of the Albemarle runs 
lU adult Siieracy programs In a shopping center. 
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Iricts. *'They*rc really not that inter- 
ested in giving that up.'* 

Florida avoided the battles, Mr. 
Maxwell says, by allowing individual 
community colleges and local school 
districts to decide together how to 
offer Ihc piugiunis. Hut so far only 
seven of the state*s 28 commuitity 
colleges hav; negotiated agreements 
with school dislilcis to take over re- 
sponsibility for the baste education of 
adults. 

In North Carolina, which is con. 
sidered a trend setter In using com- 
munity colleges for literacy pio- 
gianis, state officials !iave gained 
support for their efforts by devoting 
substantial state lesources to aduli- 
titeracy cotiiscs. 

**Most of the community colleges 
and the systems I know across the 
sinte, they'ie pretty much in hnic lo 



the needs of adults,** says lob 1.. 
Andersoti, director of coiitimiing ed- 
ucation services in Noith Carolina. 

In bis state, where the practice of 
involving two-year colleges in adull- 
lilcraey programs dales back 25 
years to the establishment of the 
community-college system, the pro- 
grnms have also iiclped spur coiiiniii> 
nity support for the colleges, hi some 
of ibe state*s 58 comnr.uiily-colJege 
distiicts, the good feelings have 
translated into voter siippiut when 
the colleges peed appioval for expan- 
sion financed by locai taxes, he says 

\.\V.ft most states. Noith Caioliiia 
gets numey for its literacy programs 
under the federal Adult Hasic ltdiica- 
tion Act. This year it received $3 5- 
nii!:ion of tlio $1 15-niilllon distiihiit. 
cd nalionwi Je. Miittke many olliei 
stales. Noiih Carolina snpplemciiled 
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Government & Politics 

that amount substanttnlty. with S\3* 
mrlfiosi in state money through its 
getierni formula for reimbursing col- 
fcgcs according to their enrollments. 

The colleges arc using the money 
in a variety of ways, notably in pro- 
grams that go beyond the campuses. 

Caldwell Community College, for 
example, operates a computer- 
equipped reading lahomtory on the 
grounds of a Droyhill Furniture In- 
dustries factory rn Lenoir. It is de- 
signed to open doors for workers 
who were previously unnhir to get 
promotions. 

••We've had people who didn't 
want to go into (he supervisors* pro- 
grams because they couldn't read/* 
«;ays Michael R. Taylor, who runs the 
center for Droyhill. 

In Elizabeth City, the College of 
the Albemarle runs its adnlt literacy 
programs in the Edgewood Shopping 
Center. The location, right ne.tt to a 
busy coin laundry, helps publicize 
the program, says Mary F. Parlin. 
director of literacy education at the 
college. 

It also is meant, she says, to attract 
students who "would feel intimidat- 
ed by going to a college campus." ' 

The college's program has trans- 
formed adults with minimal reading 
skills into full-fledg. *\ college stu- 
dents. Ms. Pariln says a woman who 
enrolled in the literacy classes read- 
ing at the ninth grade level has since 
obtained her high-sehool equivalen- 
cy diploma through the college and is 
now enrolled in a nursing program. 

Although most of the programs are 
free, colleges often find that recruit- 
ing siiidcnii is ^ big Challenge. 



Reacbtog Inncr-City Areas 

To reach needy students in Central 
New Jersey, Mercer County Com- 
munity College enlisted the •'Victory 
Angels" to distribute posters about 
the college's literacy programs. 
(They arc Trenton*s version of the 
Guardian Angels, the youths in red 
berets who patrol New York City 
subways and streets.) 

**Wc*rc finally getting them into 
the inner-city areas and housing proj- 
ects.** Patricia H. Barcht says of the 
college*s literacy programs, of which 
she is the director. 

Communi'.y colleges are also be- 
coming more adept at working with 
government bureaucracies, such as 
sVAlc welfare departments, to create 
prbgrams that combine literacy train- 
ing with courses that will help stu- 
dents get jobs. 

Delaware County Commjnity Col- 
lege, for example, has devised a pro- 
gram to aid students hurt by the shut- 
down of many industries in the region 
south of Philadelphia. 

The goal is to **get the population 
off the welfare rolls and into jobs.** 
says Su&an M. S. Rapp. the pro- 
gram's director. Many of the stu- 
dents cannot fully comprehend a 
sixth-grade text book, she says< 
which also 'means that **they can*t 
read a trainitig manual in welding.** 

The college program incorporates 
work-related examples in :eaching 
materials, such as exercises that use 
mathematics skills that a carpenter 
would need. To help the students to 
stay in .he program, the colh^e has 
also worked out an arrangjme.it with 
the state to insure that none of the 
welfare entitlements for the students 
will expire while they are enrolled in 
the nine-month program. 

Government interest in linking lit- 
eracy training with job skills is partic* 
ulariy apparent in Georgia, wheie the 
state just established a Board of 
Technical ^^nd Adult Education to 
btress the need for such training in its 
technic;*l colleges. 

**We see adult literacy as a direct 
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tie-in to the economic-development 
needs of the state.** says Nellie P. 
fioenes, education adviser to Gov. 
Joe Frank Harris, a Democrat. 

Ms. Hoenes says she expects com- 
munity colleger to continue to be ac- 
tively involved in adutr-literacy edu- 
cation, even though Georgia*s 'eor- 
ganizalion formally peaces 
responsibility for the $f».6-minion 
program under the new board that 
governs technical colleges. 

Testimony From Adults 

She says the state made the change 
because officials believed it was 
more appropriate to have elementary 
and secondary schools focus on the 
education cfchildren. By not putting 
adultx back into thnt environment. 
Ms. Hoenes said, school officials are 
not put in a position of *'deali»ig with 
their fnilurcs." 

Adults who have learned to read at 
community colleges testify to the val- 
ue of such programs. 

Take Gwendolyn M. Bryant. 26 
year^cld. the North Carolina woman 
who had dropped out of high School 
in the lOlh grade and is now prepar* 
ing to become a nurse at the College 
of the Albemarle. 

Ms. Partin. who directs the pro- 
gram at Albemarle, concedes today 
that she had some doubts at first 
about the dedication of the woman 
who ca.ne to the shopping center 
classroom with a 3-y earmold child in 
low. 

Ms. Bryant enrolled in the literacy 
program in 1985. after workiiig in a 
series of factory jobs and then as a 
nurse *s aide. 

'*1 wanted tc he a nurse and I knew 
1 had to go back to school.** she says. 

Ms. Bryant says she needed the 
reading skills to improve her job op- 
portunities and to help her daughter, 
now 6. with her schoolwork. 

The opportunity to return to 
school was made easier because she 
could take reading courses away 
from the traditional classroom set* 
ling, says Ms. Bryant, who also cred- 
its the administrators x)f the program 
for keeping her challenged. 

But ultimately, she says, what kept 
her going was personal motivation: 
-to prove to nyself that I could do 
it.** 
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Broyhill helping employees ik 



In Nnrlh CnroHnj, nrn^hUI 
• I rnniilurf lnd»»$iijr»«ftSone 
; 4 of c}|;h( Ihcrocv proRrom 
l-Mponjors received 
ivardslnnMinanfu program 
',0 jpontnied by Governor s 
Co'tiniis^ion on llleracy. ^ 

Bro\hm «.M cli»rt {n lite pro- 
cram as h4«inc llie most on!-* 
.londfng prUnlr sector lilerncy 
pir'Crain In Cie piocmm, which 
»asbr(;inkinOcl<)ber l9SJ,nrny- 
hil! rrnplm>M who quaiilied 
«crc given Uwt off from Iherr 
lo \Mal In a neadlnj Im- 
protcmeni frogrim \ . ; 

Cnmp HcfS wrre iniUM 'n\ 
cfghl UrojhlM plants In Caldwell 
Coiinu And more than 160 em- 
p>n)ees "on company lime 
wnrled l;» Improve reading 
iUUi Iht pingram was orlfi. 
nsil) fitrdcd Utroufh a jjrjnt 
from llie Appal;icliian Rrgl(„ia| 
Cnmrnlssion and tlie slate Doard 
nf Commnnily Colleges 

CalHuell Commnnily Coll«e 
•nd lechnicat tnslllule was Ihe 



sponsorinf aernry fo, (he pro- 
-am and fo'iay piovjrtc^ nil of 
n»e mslrutlional supporl ftr Ihe 
J effort • • 

In adrillfon lo Ihr recjpnftion 
for Ihe neariing fitiprovcmeni 
Program In Norlh Carolina 
Drn^hJI was |n\iled lo oullme 
5* Pj'^P^m during Ihe j„„e 
IMS Southern lleginnil Ertuca 
tiort Doard meellng in N-shv ille 
Tennessee * 

The reading program designed 
oIre pemnlo)eeswhhio« read 
ir>| SkHl^.uas »tso feaKjredma 
Video produced hy Apnie Com 
rulers and u as W^hlighicd dur- 
»n« • national litfracy 
conference at Tenn Stale Unl 



vcr^it) riiiiinp Ihe summer 

Alter initial |i-stin(! In thepro- 
pi»m both college and Pro»hill 
I oflicJflls utre pleased olth the 
rcMiHs Ovrraltg.iinsofaprrotJ 
matel) nne re.idmg grade le«e| 
wcie recorded fi.r most p^iticl- 
panis after only 30 hnyrs In ihe 
r^nirrain. tmplovre partlnpa 
rmnind IntereM in the program 
UM*"*" Jhroughoul 

Employees Invoked In Ihe 
prpgr.|m beliP.MbM have bene- 
filled hcHhln Ihetr Job and their 
prrsontl llte's 

Tele See.vce who works at 
Bri»vli»|| s Pacemaker riant. 
P'ainj that he has beneflited 
grMll) tromltie program Inad- 
dition to grcitlj Improving his 
reading $|.i||s. peie says anniher 
l»cnelil from the program has 
been an overall "Increase In my 
confidence." 

"I have bren wilhihe compa- 
nyfor ci'ghl years and candomy 



job But. before I started Ihe pro 
giain I did not have ihe confi- 
dence In do other Jolis Np«, i 
know If they need to move rne 
inio another )ob. Ihavctheeonfi 
dence I could do it," Tele savs. 
Tills Increase in self confl^' 
dvnce ano :iell r<;lrem carries 
over Into his famil) life, scco.d 
Ing to Pete In Ihe pa<l v|,fn 
Pete «ent Shopping, he had I9 
mi) nnlvbra ids with pictures on 
the Hbfl bec.iuse he could not 
read the nnmv* brand Now he 
nappHy reports, he can re.-vd'llie 
labels 

"I am very gbd Urovhill has 
Ihfs l>pe of program | know \\ 
has been a bentlii to me and to 
many olhtrs,'* Peie adds 

Pile Is just one 01 many suc- 
cess stories from emplf))ees en 
rolled in the program, according 
lo company efficnls. The posi- 
tive renulLs from Ihe Caldwell 
Couiny silrs has led company of- 
ficials to begin working wllh 




Couniy dfopou! rales 

M9»M«tK>«upTJIhHC Ivfilgft 



CXdwtit 



Siai* 



kt*'r»f«< »»v i^^i 

conimu'.H) coltrges In McDow- 
ell aric* Itiithetlord counties to 
begin :linil.-ir programs al cmn 
pany plants |n those counties 

BrP)lnlI s long range f>na I Is to 
expand the program to all 
plants 

DurinP mi, more |>«an MO 
Droyhlll employees were en 



roIM in snme It pc p| a^uli ^rKi 
caiinn program and another Vt 
employ ces lomplei^d wnti on 
Ihrn hi^h school cqui(.i|cncv di- 
ploma through company f|on 
sored programs 

Adult Edocalion progr anis are 
just part ol an extcnsjv . einphv 
ee training program at D/'>vh«i| 
flach of Uio) hill's plan's has a 
training director oho 15 rcspon 
JiWe for ehi|.lu)ce triiiii>( for 
Mv\ positions as well as cia $ 
training for other posi(i>ns 
UroOiitl s commitment to ed i;a 
linn Involves hundreds of ^ork 
er$ annuilly. * 

brovhill s involvement in edu 
cation stems from a bchcl Ihe 
company has both a coipmair 
responsibihlr and a coinmunn* 
ohhgalinn to not only train ;«»r 
C'S for their jolis. but oho lo en 
hance their abillt) tocontriUile 
In their oun communities 

Vr Mike Tav/or /s dtrtc*»r cf 
">e Brothill EJuation Cenier 



a- 

C 



0) 



(x> 

O 
•o 



104 



105 



